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FORENORD
One major responsibility of the public schools |s that of providing Amerfca's youth with a
Lumanlsflc education. No man, especlally a cltizen of the Western World, can be so educated
vithout a knowlndge of the Blible. Therefore, it is fltting that this course In Bible as ilterature
thould be avaliable to senior high school students.
it 1s recognized that the Bibls s primarlly a religlious book, but it is also recognized that
the Bible 1s fundamentai to our secular culrura! heritage. Knowledge of the Bible is necessary for
studants o understand allusions In Ilterature, In music, and in the flne arts, In news medta, In
pntertatmment, and in cultured conversation.
Bibilcal writing encompasses many vorms of llrerature, such és short stories, novels, poetry,
blography, songs, and aphérlgms. The characters, ptots and sltuations are as varied and Interesting
ps could be found In any other ITturature. 1In addition, the lives of the writers themselves provide,
in many cases, iasclnating inslghts Into human nature, and [l1lustrate how the growth of civilization
and of a particular people may be reflected in |lterature.

For these reasons, & study of the Bible as Literature has a groper place In the school curriculum,
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Fort Lauderdale, florida 33312

Revised, 1971




ACKMOWLEDGEMENTS

This course of study was produced in 1964 with the support and guidance of many people.
A curriculum writing team worked diligently to compile the original materials. Since then,
the materials have been expanded, supplemented and revised, and will continue to be.
are Members of the original writing team, and those who worked on supplementing the revision
Mrs. Julia Chandler
Mrs. Dorothy Cohn
Mrs, Eddie DeGraffenreidt
Hr. Max K. Hall
Mrs. Christine Hosch
Mrs. Margaret Roach
_ Mr. Joseph Schubert
Special appreciation is extended to Dr., Sidney Besvenik of the University of Miami, who

served as consultant to the curriculum writing team, and to Arthur Healey, Supervisor of Language
Prts, who coordinated the project.

Sue Elston, Typing and Format



UNIT ONE
UNIT TWO

UNIT THREE

UNIT FOUR
UNIT FIVE
UNIT SIX

UNIT SEVEN

UNIT EIGHT

| N D E X

INTRODUCT ION AND HiISTORICAL BACKGROUND
THE APCCRYPHA

BIOGRAPHY AND HISTORY AS LITERATURE
IN THE NEW TESTAMENT

THE NARRATIVE

POETRY IN THE BIBLE

WISDOM LITERATURE

DRAMA - THE BOOK OF JOB
PROPHET!C LITERATURE OF THE BIBLE
B1BLIOGRAPHY

a

PAGE

PAGE

PAGE
PAGE
PAGE
PAGE
PAGE

PAGE

23

28
42
57
72
85
91

PAGE 106



INTRCOUCTION

The Blble as Literature Is an elective course avallable to senlor high school students in
Broward County. It 1s a course designed for students Interested In learring more about the Bible
as an Important historical and |iterary document In itself and about 1ts significance for Western
culture. The course outline prosented here conslsts of e'ght units of study Entended for one
semester's study, but which can be used over the full year if so desired, The course was developed,
for the most part, by classroom teachers. Consultant help was made avallable to this committee of
taachers from fellow teachers, county supervisors, and university personnel., Each unit speciflies
aoals, readings, and suggested activitles for each day; no unit is so prescriptivz as to prevent
creative teaching.

OBJECTIVES: i« To understand the Bible as literature and to appreciate [ts signiflcance
tn the dovelopment of Western Culture.

2. To recognlze that knowledge of the Bible Is necessary for a complete
educational background as It |s the richest source of altusions for
Western 1lterature.

3. To reallze tha* the Bible contalns a varlety of fypes of literature and
that, through the King James Version, it has had a lasting Impact on
styles In subsequent )| *erature.

4, To approctate that as a great |iterary docunment the Bible has the
capacity to enlarje experience and to ennoble the human splri+t,



TEXTS:

OBJECTIVES:

UNIT ONE
INTRODUCTION AND HISTORICAL BACKGRCUND

The Bible: King James Verslon and Revlsed Standard Version
The Torah

The Bible Reader

The Bible and the Common Reader, Mary Ellen Chase

The Bible As tiferature, Buckner B. Trawlck

e ——— - ——

{Also recommended: The historical and archaeologlcal reference materials
Ifsted under the bibllography.)
To understand the growth and development of the I|iterafure of the Bible.

To know the .udeo-Christian narratives and their Influence on books, palnting,
poetry, drama and films.

To know the men and women of the Bible as classical and/or historical figures.

f



0ALS:

\CTIVITIES:

PART ONE: THE EPIC OF ISRAEL
LESSON ONE

To enjoy the King James version of the Blble for the beauty of its language
To understand the problems of the translation of the Bible
To recognize the characterlstic style of the Hebrew writers of the 0ld Testament

To know the dlfference between the Old Testament and the New Testament

Explaln the course objectives and goals. ODlstribute the followlng introduction
to the course:

"The Blble Is a book which tles the peoples of {he world together. We
often galn inslght Into our behavior as human beings when we look at
ourselves as portrayed In the experiences of Biblica! characters.

The Blt.le cumpresses time within [ts covers and also srans the geography
of the world., The Bible Is a book of rellglon, revealing man's eternal
search for the mearing of life, death and suffering.

It deals with actual happenlings, and In that sense is a book of hlstory;

but 1t 1s In the same sense an antholoyy of every concelvable typa of
I1terature, Including the prayars, songs and storles that were an Important
part of the llives of the early worshlppers of Yahweh (God).'" (The Bible Reader)

Discuss "What Is Tie Bible?" (Use The Blble Reader, X|-XXIV; and Chase, pp. 13-28)

Explain the primary use of the King James Bible tor 1ts use of |lterary allusion
and the beauty of 1ts language.

Anticipate the problem students may have wlth some of the obsolete expresslons of
the King James English: e.g., begat, knew, wroth, etc. Explain the difficulty of
translating Hebrew of the Old Testament Into English. (The Blble Reader, pp. 956-
975; Essay, Unlv. of Nebraska, Rabbl Judah Stampfer.)



Help students to recognlze the characteristic style of Hebrew Scripture wrlters:
brevity, omission of datalls, lack of adjectives and adverbs, use of the question
and the understatement. (Chase: pp., 95-118)

Explaln the Documentary Theory of Authorship of The Jorah. (The Bible Reader,
pp. 943-48)

Distinguish betwean the "OId" Testament and the "New" Testament, and the Jewish
pruference tor use of the terms Scriptures or Tanak Instead of the "Old Testament."




30ALS:

EAD INGS

ACTEIVITIES:

LESSON TWO: The Early Narratives

To know the Judeo-Christian traditions before the time of history.

To recognize the simplicity of the Biblical style of writing.

rhe Bible Reader, pp. 950-55; Genests |; #; 3 (The Creation Stories); Genesis 3,

{The Expulsionr from Eden); Chase, pp. 109-14; Trawick, pp. 46-50; Genesls 4:1-15,
{Cain and Abel); Genesls 6:5, 11-14, 17-22, 7:i1-24 (The Flooud); Genesis 11:1-9,

(Tower of Babel)

Explain keeplna of notebook to students, and importance. Assign list of objects
and events to be used as ~inns anc symbols, e. q., the confusion of tongues, the
ralnbow, etc, Discuss i alogy, symbols 7, 40 and others. Distribute Bibilcal
vocabulary sheet. Have studaents enter sayings, I.e., 'Am I my brother's keeper?”

Two students may read aloud the two accounts of creaticn, King James Version.
{See alse The Bible Reader, pp.-3-12) Class discuss ldeas on authorship, Hebrew
concept of God, infiuence of Genesis on +the Arts. (Understanding Genesis, Sarna)

Use recordings: James Weldon Johnson's "The Creation” and "God's Trombones™ by
Fred Waring.,

Discuss objectively the moderr debate over ti¢ meaning of the terms "origlnal sin"
and "the tal) of man.+" {1he Iible Reader, pp. 10-12 points out differing viewpoints
of Jews, Catholics, Protestants, Mormans, etc.)

Follow the historical thread through these personalities: Adam and Eve; Calin and Abel;
Noan and his three sons, Siam, Harm and Japheth.

* - ident reports on the flood in myfhology, archaeofogy and science. {The Bible Reader,

p. 35M

Asslyn brlet comparative essay on The Priestly and Yahwilst acccunts of Creation as

told in Genesis | and 2; or on James W. Johnson's version of The Creation as to style,
language, concept of God, etc. Defline anthropomorphic in relatlion fo Johnson's version.

Explaln the chanqing concepts of God from Elohim to YHVH (adonail.{lhe 3lble Reader, p.78)

4.
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GOALS:

READINGS :

ACT IVITIES:

LESSON THREE: Abraham and Sarah; Ishmael and Hagar;
Abraham Of fers [saac; [saac and Rebekah

To know the storles

To appreciate the psychological confiict stemming from the Sarai-Hagar relationship
To relaie the lsmasl-Hagarr story to the Israelite-|shmaelite (Bedouins) enmity

To observe God's promise of greatness to the seed of both Abraham's sons

Te appreclute the soclologicael slgniflcance of these accounts as a statemsnt of
of jewlish nat{onallties

The Bible, Genesls 16, 21:1-21; 22
Trawick, pp. 51-53
The Blble Reader, pp. 22-38

SpecTal assignment: Have certaln students ready to fill In the plot leading to

the birth of isaac,

Establlsh clrcumcision as the primary sign of the covenant between God and Abraham.
Establish the scurca of psychological confliict In the story of Ishmael and Hagar.
Dlscuss the tasting soclal Implications of the conflict.

Show the etfect of Isaac's birth on the members of the househola,

Read the passages containing God's promise to both lsaac and Ishmael of ‘Thelr
svbsequent greatness.

fitablish the story of Abraham's offering of 1sasc as an example of Abraham's faith
from the Christian viewpoint and explain the Jewlish Interpretation which sees the
nobl 11ty of Abraham In what ke dld by virtue of his faith.

Discuss premise that thls parental tavoritism Inflvanced the thread of history
to the present time In the !sraeli-Arab conflict.

> 1l



GOALS:

READINGS:

ACTIVITIES:

LESSON FOUR:  Abraham to Moses

To know some of the classlc¢ characters of the Blble
To understand the Judeo-Christian Ethic - God's reiationship with man

To understand the use of the rames Hebrew, israellte, Children of israel, Semltes
and Jews

The 8lble; The Bible Reader

God's promise to Abraham, Genesis 12:1-9; 15:1-6; 17:1-9

The Destructlon of Sodom ard Gomorrah, Genesis 19

God's promlise renewed to lsaac, Genesls 26:1-5

Marrtage of lsaac and Rebekah, Genesls 24

Promise renewed to Jacob, Genesis 78:12-15; Chase, pp. 51-54; 114-122
Jacob'!s name changed to |srael, Genesis 32:24-30

Trace on an outilne map the migrations of Abraham and Jacob. (See The Bible Reader,
p. 953, "The Patrlarchs and Thelr Rackground."

Ask several students to read aloud the promise made to Abraham, to lsaac and to
Jacob. Note the name changes of Abram, Saral, and Jacob. Why? (A man's name was
conslidered part of his psychlic belng, To glve him & namne was to glve him existence.
Name changes were [nvolved wlth changes in hls experience.)

Olscuss story of Lot and Sodom and Gomorrah. (The Ammonltes and the Moabites.)
(See The Blble Reader, pp. 32-33)

Compare ihe accounts of Jacob's twenty years of wandaring with that of Ulysses'
adventures during the same length of time. (See Chase: Life and Language In the
0ld Testenent.)

Note Importance of names of places (The Bible Reader, p. 29)

Call attention to the Iimits of the language to describe people and places; therefors,
thelr names alded this. (See Life and Language In the Oid Testament, pp. 142 ff)

Define trom vocabulary: 4aga, epic, primogenifure, circumcision, monogany
covenant, bojamy, polygamy, w'deaue;zad, awmoponménplbic, monoth(",um, a.nac[vwnum,
progenitor, ecclesiastical, sentendtious.

12
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GOALS:

READINGS :

ACTIVITIES:

LESSON FIVE: The Story of Joseph

To know 7he unlversally famous Biblical [egend

To study the psychology of the relationship between Joseph and hls brothers

To apprecliate the reallstic approach used by the author In characterization

To see how the story of Joseph dramatizes the manner in which divine providence
realized its purpese through a complex Interaction of human motives, hlstorical
chance, and natural phenomenon

To appreciate the story as a model short story

The Blble, Genesis 37; 39; 40 and 4}

The Bible Reader, pp. 54-61

Chase, pp. 119-12l
Trawick, pp. 55-58

" Collateral readings: Joseph and His Brothers by Thomas Mann

Ask the students to estabilish the relationships of the characters: (a) Joseph
and the butler and the baker, (b) Joseph and Potlphar's wite, (c) Joseph and
his brothers.

Ask for a reallstic description of Joseph and hils brothers. Who ellclts the
most sympathy? Why?

Let the students declde the responsibflity of Jacob in the family problem. DId
his favorltism toward Joseph cause most of the latter's troubles or not?

Discuss objectively similar ,roblems In current day life of which students may
be aware.

Point out that many literary musterpleces make use of dreams, e. 9., Jullus
Caesar, Midsummer Night's Dream, etc.




GGALS:

READINGS:

ACTIVITIES:

LESSON SiX: The Reunion of Joseph and His Family

To establlsh the Joseph stories as part of a saga rather than an epic
To continue the gouls of Lesson Two
To appreciate the themes of the story: relationshlp of the brothers, and

the divine purpose of Josuph's lite

The Bible, Genesis 41; 42; 43; 44; 45 46:1-7; 47:1-6
Trawick, pp. 55-58 (Review)
The Bible Reader, pp. 56-70

Special assignment for students: Prepare a report of time lapsed between
Joseph's belng sold into glavery and the year of the famline.
Discuss the apparent divine purpose of Joseph's life,

Trace the promotions in Joseph's life In Egypt. (See the Appendix in
The Bible Reader,)

Discuss the brothers as reformed or deterlorated characters.

Review fhé relationchip of Joseph and Benjamin,

Let a student describe the reunion of the family. "

Point out how this dramatic story has Influenced the arts, e. g., Handel's
Oratorto Joseph and Israel in Egypt; Marc Chagall's lovely stalined glass

windows depicfing the Tweive tribes In the Hebrew Unlversity Medlcal Center
near Jerusalem,

14



LESSON SEVEN: From Egypt to Sinal
GOALS: To know about Moses, the tounder of the Jewish nation, the nation of !srael

To know the origin of the nation of Israel as a slave people and the influence
of thelr humbie beginning upon future generations of people throughout the werld

To know the Covenant relation between God and the Jewlsh nation

READINGS : Bondaje In Egypt, Exodus 1:8-22
The birth, call, and cormission of Moses, Exodus Z:1-10; 3; 4; 5:2
The Plagues, Exodus 7-10
The Passover, Exodus 12:1-36, 37-51; I3
God's Covenant with lsrael, Exodus 19:3-9; 14:5-31; 20:1-17; Deuteronomy 5:1-22
The Bible Reader, pp. 7!-11{0
EstablTshnent of priesthood under Aaron, Exodus 28:|
The Torah - Jewish Publication Socliety.

ACTIVATIES: Locate on an outiine map: GCoshen, Red Sea, Slnal, etc,

Dlscuss the story of Moses' birth and childhood.

Conduct class discusslion on the plagues, using the recommended texts at the back
of the guide.

Oiscuss the term miracle and the different approaches to a better understanding
of the term. See pg.81 In The Bible Reader.

Have a student report on the significance ot the Jewlsh Passover, a continual
reminder of the Jewish dellverance from bondage.

Note the differences between Noah's Ark, The Ark of the Bulrushes, the Ark of the
Lord (also called the Ark of Testimony and the Ark of the Covenant. Halley, pp.129-133.}

Call attentlon to the oldest plece of literature in the Bible, Exodus 15:1-18,
Moses Song of Praise. (Mention took of Job as probably the oldest full length book.)

Compare Moses wlth other leaders of men. Note he was a law-glver, founder of a new
nation, a splritual gulde. (Students may mentlon Mohammed, Joseph Smith, Brigham Young.

Dafine unfamlllar or ornate words, e. g., rigour, midwife, obdurate, Baal, scapegoat,
pecullar (as used In Exodus 19:5),
F
19
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ACTIVITIES: (contlnued) Dliscuss the keeping of the Passover In the coatemporary Jewish rome -
the ceremony presently called the Seder, which means "order of service."
This order of service is contained In the prayer book called a Haggadah.
Let students descrlibe the meal which {s eaten to commemorate the Passover,
and the meaning of each food,

Have students rezd in class Exodus 20:1-1t7, The Ten Commandments (also
called the Decalogue) and Deuteronomy 5:6-21. Use a variety of texts

and transiations tisted under the biblliography, particularly Sandmel's
Tanak (Hebrew Scripturny), for comparison and contrast In understanding

how different talths interpret the Ten Commandments, |ist them in different
order and uellieve dlfferently as to Dlvine Revelation of the Commandments
and thelr authorlty over men.

Read In class Exodus 28:1, the establishmeni of the priesthood under Aaron.

Assign student report on Baal worship. (Suggest research In Albright's book,
The Gods gf Canaan,) This report Is to be given In Lesson Nine.

Explain Leviticus briefly., (Trawick, pp. 65-66; The Blble Reader, pp. I11-112.}
Read Leviticus Chapter Il to point out the orligln of clean and unclean animals
and the evolvement of the Kosher taws.

( Audlo-Visual Book Company's recording of “Genesls" may be used with these
flrst seven lessons.)



LESSON EIGHT: From the Giving of the Law to the Settlement in Canaan

GOALS ¢ To know the narrative ot the wlilderness wandering from the giving of the law and
the departure from Mt. Sinal to the entraznce into the Land of Canaan under Joshua

To understand the meaning of the term Nazarlte
To show the resuits of the Israelltes' disobedience to God

READINGS : Law of Nazarite - Numbers 6

Appointment of the Seventy Elders - Numbers 11:16
Miriam and Aaron's Rebelljon - Numbers 12

Sending of the Sples - Numbers 13:2, 17-33; 14:6-9
Isras! Denled Entry Into Canaan - Numbers 14:26-35
The Rebe!llon of Horah - Numbers 16:1-40

Moses' Punlshkment- Numbers 20:7-12

Baiaam and Hls Ass - Numbers 22-24

Joshua appolnted Israel's leader ~ Numbers 27:18-23
Moses' Death - Deuteronomy 34

ACTIVITIES: Explain why Numbers is callec by its name. (See The Bible Readsr, p. 129)

Discuss the establlshment of the Nazarite sect and its relationship to later characters,
e.g., Samson and John the Baptist. (Jhe Bible Reader, p. 132.)

Cail attentlon to "The Most Beautiful Benedict.c.a', Numbers 6:22-27.

Compare the wanderings in the wllderness to a "training period." The Wliderness
¥Wanderings are sometimes compared to the later period of Exile. Both experlences
seem t0 point to the fact that golng into the desert was a means of suffering In
preparation for "ilving." |t was not an Ideal, but a necessity. The desert was

a place of purification and cleansing. for instance, Hosea also later leads his
erring wife into the desert for this purpose. Dr. Shemaryahu Taimon says that this
theme Is a nogative motl§ all through the Bible. One does not "live" In the desert,
he "crosses" It. One takes hivself out of his social setting to meet God as an
individual. |t becomes the "gate toward & new hope", the '"desert motit." John the
Baptist, €11jah, Jesus and Paul all went Into the desert to prepare themselves for
their tasks, ast to live there.

Discuss various incldents of dlsobedienc. and the resuits.

., 17
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LESSON NINE: The Settiement in Canaan

GOALS: To know the narrative of the settlement of the {and under Joshua

To know about Joshua as an historical flgure

READINGS : Judgment for unbelief, Numbers 14:26-39
Conquest of Jericho, Joshua 6
Settlement of the Land, Joshua 21:43-45; Trawlck, pp. 68-70, 75-59
Chase, pp. 128-130
The Bible Reader, pp. 174-187
Ernest Wright!'s Near Eastern Studlesr,, Vol. &

ACTIVITIES: Explain place of Joskua in contlfnuing the narrative bequn In the
Torah,

Locate significant divisions of land as occupied by the Twelva Tribes.
Teacher should ~ead Martin Noth, Bright, G. E. Wright for
information on the tribal allotments: see Bibilographv.

Add to |ist of welil-known sayings from the Blble for notebook: "glants
in the earth", "a land flowing with milk and hone,”, etc.

Have students give report on Baal worship previously assigned in Lesson Seven,

Discuss the story of Rehab the Heriot, and her Importance to the thread of
history.

Contlinue the story of Achan and Al and The Battle of Glbeon (Joshua 7~10}.

Relate Joshua's song on the Plaln of Glbeon to Francis of Assisl's "Canticie
of the Sun" and the "Miracie of Fatima."

Asslign twe students to be ready to tell the storles of Ehud, the left-handed
assassin, Judges 3; and of Jepthah the Rash, Judges I,

2. 18
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ACTIVITIES: {(continued)

Explain the use of the word "fable" and relats it to the story of
Balaam. Read the story In class. (Numbers 22-24,)

Use Aesop's Fables and relate the talking animais to the story of Balaam.
Olscuss reasons for human characteristics given to animals.

Tell of Moses' appointment of the -ples, thelr Journey and return; and
Moses' death.

13, 19



GOALS:

READINGS :

ACTIVITIES:

LESSON TEN: The Trend Toward Nationai Untty
To understand the theocracy of the early Israelites
To know the events leading to the es?abljshmen1 of the monarchy
To relate these events to those Involving other peoplrs living at tne same time

Chase, pp. |31-146; Trawick, pp. 80-90; The Bible Reader, pp. 118-203

Deborah, Judges 4; S

Gldeon, Judges 6; 7:1-23; 8:22-2%

Sainson, Judges 13; 14; (5; 16

Samuel, | Samuei I; 2; 3; 4; Trawlck, pp. 92-93; Chase, pp. 147-15]

Other texts {Isted In Bibliography, especlially G. Ernest Wright's Near Eastern Studles,
Yol. 5; and Elssefeld's Intrcduction to the Literature of the Qld Testament,

Define theocracy and monarchy and add to vocabulary Iist.

Deflne "juuye" in the Biblical sense. (See Chase)

Polnt out the characterlstics of this prolect: (1) the people would turn from God

to ldols; (2) God would send a nelghboring heathen natlon as a whip to chastise them;
(3) the people would cry to God; (4) God wo,ld raise up from thelr midst one of thelr
own pecple as a detivarer, There were a total of fifteen of these judges over a perliod
of some 250-400 years. {The tergth of this period Is varlously defined.)

Narrste the storles of Ehud, Deborah, Jael and Sisera, and also Jepthah the Rash (the
last being pre-assigned.} Pronounce difficuit Biblical! names.

Explain the terms: epic hero, traglc hero and folk hero. Apply one of ‘*use terms to
the followlng: Samson, Macbeth, King Lear, Oedipus.

Revlew the term Nazarite In relation to Samson's eventual death.

Ask a student to give a speclal report on Samson Agonistes by Milton,

Discuss wlith class the authorship of | Samuel and || Samuel and the importance cf
these books as both history and |lterature. (See The Bible Reader, p. 209)

Compare Hannah's "Song of Prafse" to Mary's "Magnificat,"

Contlinue with the stories of Eli's sons and Samuel's later years.

901,



LESSON ELEVEN: The Kingdom

GOALS: To know the tima of Israel's grextest national glory
To know the Kings: Saul, David and Solzmon

READINGS : Saul, the first king - | Samuel 8:4-10; 9:1-6, 5, 20, 25-26;
10:1-9; t2:1; 15:16-18, 22-23; 18:1-9; 19:8-10; 23:15-18; 28;
34; V1 Samuel 1:17, 19-27
Trawick, pp. 94-97; Chase, pp. 152-158; 60-62
The Blble Reader, pp. 209-245
W. B. AlbrTght: The Archaeology of Palestine (See 8lbliography}
Additional readings: | Samuel 10:17-27; 12:13-16; 15:22-26; 35;
16:1=-3; 19:1-10; 20:18-2{; 28:3, 6-25

ACTIVITIES: {dentify the Philistines and explain thelr Importance.

Compare the tragedy of Saul with other traglc heroes, Ajax, Oedlpus, Macbeth
or Hamliet. Read Robert Browning's poem "Saul" with Its vivid description of
Saul's madness.

Add to list of tamlliar quotations: "Tell it not In Gath", "How art the mighty
falten In battie”, etc.

Study the story of David as the most definitive blography In the Old Testament,
Nelther Moses nor any other character is treated in such an indlvidual manner,

Read and discuss Davld's "Lament over Saul and Johathan," Compare with Tennyson's
"In Memoriam" and Keats Endymlon.”

Note exaltation of t+a king a= dlvine appointment In | Samuel 24:5-10 and
Il Samuol [:24,

Assign a report on archasologicai findings pertaining to this perfod. Suggest
uso of Altright or other texts In Bibllography.

:3]-I5.



GOALS:

READINGS :

ACTIVITIES:

LESSON TWelVE: Oavid and Goliath

To know the kings: Saul, David and Solomon

To know more classic Biblical characters whose names appear frequently in {iterature,
art and other madla

To galn at least a limited knowledge of the Phillstine-Israelite wars
To know the stcry of David, a shephery coy who founded a dynasty
David and Golliath, | Samuel {7:1-58

The Blography of David, Chase, pp. 159-167

David and Gollath, Trawick, pp. 98-99
The Bible Reader, pp. 224-226; 236-245

For clarlficatlon purposes. play the tape of the story of David; or use f!imstrip,
Parts | and Il, King David.
for class discussion and study:

David's encestry

Ruth and Boat

Rahab and Saimen

Jesse

David and Sarve)

David's and Goliath'!s weapons

Saul's favor to Davld and love for him

16.

22



COALS:

READINGS :

ACTIVITIES:

LESSON THIRTEEN: Davlid and Jenathan

To appireclate the beauty of a true friendship as exempllfled by David and Jonathan
To appreclate In Jonathan a devoted friend, a loyal son, and a traglc figure

To see contemporary adventure motifs presented in Bibll~al literature

David and Jonathan, | Samvel 18:1-4; $9:1-7; 20:1-42; 23:16-18; Il Semuel (:17-27;

4:4; 9:1-13
The Bible Reader, pp. 226-229

Have students relate .hosc parts of the David and Jonathan story which most
appeal to them and explaln reason for thelr cholices.

Let students choose which story from David's and Jonathan's [lves would make
the best television play.

Let class decide whether Jonathan, David, or Saul [s the domlnant character
In this story.

Lead class discussion on Jonathan as a traglc flgure; debate question "is hls
a traglc tlaw or a traglc virtue?"

Relate the Damon and Pythlas le‘end to the frlendship of David and Jonathan.
Use Emarson's essay on "Friendshlp" as basis fer ideas or friendship. Dlscuss:

"What 1s a friend?","What constitutes rez1 triendship?” Have students use
concordance where more than cone hundred . eterence to the word friend are listed.

17.290



LESSON FOURTEEN: The ringdom of David

S0ALS: To understand that Biblical literature, as well as other fine Ilterature,
reflects lite

To appreclate the Irony of the David-Bathsheba story
To understand David's difflcult task as king to unlte the twelve tribes

READINGS : 1) Samuel S:1-3; 6:2, 14-17; 7:1=-17; 8:'4=15; il, 18; | Kings 2:1~4, {0-|{
Trawick pp. $7-106; Chase pp. 159-167, 62f
The Blble Reader, pp. 236-245

\CTIVITIES: Defline the word .{rony, Cite two possible examples of Irony In the David-Bathsheba
story. (Uriah's refusal to spend the night with Bathsheba; Urlah bearing his own
death warrant to Joab.)

Read Nathan's parable, || Samuel 12:1-4 ind call attention to the frequent use of
thls type of teaching by tha Old Testement writers, and fo [ts later extensive
use by Jesus In his public ministry.

Use Samuel 11, 20-21 to show subtle characterization. Polnt out that Urlah's refusal

to go home to his wife led David to plot his murdsr; that Bathshsba's infldelity, if
dIscoversd, would have required her death; und the possiblliity that Urliah in not having
marital relations with his wife was simply following accepted millitary customs of the time

Highlight other events in David's life, and his character.

Parsphrase Nathan's accusation of David, 11 Samusl 12:1-24; The Dzath of Absalom.
il Samuel 18:9-33

Read Psaim 5) as an example of David's recognition of hls cwn fallures - campare
tc Jobis unmerlited suftering.

Use map to show thu extent of David's kingdom - frem Tyre In the North and 'n the
€ast to the Trans-Jordan areas.

Detlne: comely, shekels, greaves, target, assayed, staves, cheaubim
Refer to sayings that are familiar: “Set battle In array"; "Go the way of all the parth."

| Samue’ and || Samuel are regarded highly as {iterature. Ask class to analyze their
4 style. Do their moral values have a bearing on contempcrary Iife?

IS.



GOALS:

READNGS :

ACTIVITIES:

LESSON FIFTEEN: The Kingdom Under Solomon
To recognize allusions in literature to the story of Solomon

To understand the conditions that led to the division of the kingdom and
the eventual ex'le

| Kings 1:1=5, 11-40; 2:1-3; 1-34; 3:1-28; 4:7-11
Chase, pp. 64-70; Trawick, pp. t06-110 ft
The Bible Reader, pp. 246-257

Give overview of | Kings and 1| Kings: first as a scripture according to the
Hebrew arrangement and later the division of the Septuagint into two books;
second as an historic narrative of the monarchy from the last days of Davld,
about 970 B.C., to the Babylonian captivity, 586 B8.C., to 516 B.C,

Explaln why Adonijah, David's eldest son, did not assume the throne. (He could
not, unless eppointed by David the Kling.)

Compare Solcmon and his tather, David, Note vhe limited characterlzation of
Solomen,

Discuss the grandeur and expense of the kingship under Solomon. Point out that
the building of the temple gave Sclomon an excuse for his ostentatious display
of luxury and power,

Discu s the failure of tris so-called wise king to maintain his Vingdom, allowing
it to fall into moral, spiritual and economic bankruptcy.

Ask class to read Chapter 14 In Huckleberry Finn by Mark Twain, Discuss.

For background, have students read National Gengraphic's Decembter, 1957 issue,
"Bringing Old Testament Times 70 Life."



GOALS:

REATINGS :

ACTIVITIES:

LESSON SIXTEEN: The Organization of Formal Worshlp Centers

To trace the ptaces of worshlp from tribai times through the altar, the ark, the
tabernaclo, the temple, the synagogue, and the church

Genesls 8:20; Exodus 25, 26, 27,; 37; 37:1-5; | Kings 5, 6, B;
Exodus 35:11: Nehemlah 8:1; 9:!; Acts 2:47; Acts 7:38; Acts 16:5
Read tie given readings to show the development of each type of worshlp center:

The A'tar The Tabernacle The Synagogue
The Ark The Temple The Church (buliding)

Suggest research on one of the above for a term project; or a report on
The Source by James Michener.

Define the word chuach as used In the New Testament,

Demonstrate by use of pictures co: temporary places of worship stemming
from these earlier worship centers - a modern synagogus, a Roman Cathollc
cathedral, & church.

Show the flimstrip The Tabernacle as Described in the Bible (506430).

Cbtain from Unlon of American Hebrew congregations, a38 Fifth Avenue, New York
N. Y. 10021,

20,
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LESSON SEVENTEEN: The £~d of Natlonal Unity

GOALS: To knew the chronology of the perlod from the End of the Xingdom to the Exile

To understand the function of the prorhets

READINGS : | Kings, tt:1-5, 9-13, 26-32, 40, 42-43; 12:1-5, 14-20;
Trawlck, pp. 1}1-131; Chase , pp. 168-176; The Bibte Reader
Introductery rotes to the Jerusulem Bible; Sandmeli's work on Tanak;
Heschel's work on Prophecy. (See Bibliography}

ACTIVITIES: Deflne prophet, concubine, abomination; add to vocebulary |lst

Discuss the meanl~g of prophecy In the Old Testament and the reason for
studylng the characteristics and elements of prophecy,

lnte symboiic language In (i} Rehoboam's response to the people, | Kings 12:10, I4;
(2) Jezebel as a prototyps of the "wlcked" woman. (See Trawlck, p. 120)

Explain the function of Elljah and Ellisha as pre-literary prophets. (See note
in The Bible Reager, p. 263, which explains thelir importance.) {(Much of this
material 1s repeated in the stucy of "The Prophets” and may be studiod only
brief]y here,)

Discuss the "Miracie" stories about Elljah and Ellsha, classlfied as a unique
type of Iiterary form according to some scholars.
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LESSON EIGHTEEN: The Exlle and the Return
GOALS: To know the events pertaining to the declline of the two kingdoms as Independent
monarchies and the destruction of Jerusalem

To tearn of the events that lec to the Israelites! return 1o Jerusalem and the
rebullding of the Temple

READINGS : Trawlck, pp. 136-142; Chase, pp. 70-80; The Bible Reader, pp. 258-282;
Ezra 1; 3:8-12; 6:15-18; Jeremiah 52:12-T5; WNeRemiah t:1-4; 2:01t-20; 6:15-16;
12:27

ACTIVITIES: Explaln the composition and content of | Chronicles and |l Chronicles. (See The

8ible Reader, pg. 283 and pp. 292-306.

Glve the background for the book of Ezra and Nehemiah, using The Bible Reader,
Trawick and Chase. i

Stress the condltions that ted to the exile: Jeroboam, Rehoboam, and a lfong
ITne of evi!{ kings; constant struggle with idol worship and disobedience of people.

Compare the experiences of these uprooted or disnlaced people with others whom
students will know of: The acadians, the American Indlans, enemy aliens during
World War 11, retugees from Germany during Hitter's purge, Cuban refugees,
Mormans, and Mohammed and his followers.

Ask for student reports on Exodus (Leon Uris) emphasizing the Kibbutzim in
Israel today.

Assign students to give reports on the four Intertestamental Perlods:

The Perslan, 430-332 B.C.

The Greek, 331,167 B.C.

The Period of Independence,|67-63 B.C.
The Roman, 63,64, B.C.



TEXTS:

OBJECTIVES:

UNIT TWe

THE APOCRYPHA

The Bible: King James Version; The New English Blble with the Apocrypha
The Sible and the Common Reader, Mary Eflen Chase

Between the Testaments, W. W. Sloan

The Bible Reader

To study the Intertestamentary Period
Tc understand the background of Christlanity and its roots In Judaism

To examine the literary and historical value of the Apocryrha! Ltoxe.
even though they are ot included as a part of Hebrew and mosty of ‘T
Christian scriptures
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GOALS :

READINGS :

ST ITIES:

LESSON ONE: The Apocrypha or Deutero - Lanonical Books

To understand the mear’'-g of the term Apociypha

To tearn what boc’ss ure Included In the Apocrypha

To know the -o7-. Pseudepigrapha and what Is Included In It
Siirm. up. 149-153

4svick, pp. 145-156

“wa Apocrypha

ho Bible Reader, pp. 577-38I

Detine 2pocryphe. (See The Biple Reader and Sloan)

Explaln the omisslion of these books by the Hebrews and others who did not
belteve them divinely inspired.

List and explain the books of the Pseudepigrapha for students.
Define the Importance ot the Apocrypha. (See The Bible Reader, p. 580)

Assign a student to demonstrate, using the Douay Version of the Bible,
how these books have become a part of that version.

Use mimeo sheets showling the differences and similarities In the different
versions of the Blble, and the Inclusion and exclusion of the Apocrypha! books.

Explain that most ot the short stories will be studlied in the Short Story Unit.

24,
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LESSON TWO: The Period of the Maccabees

GOALS: To know the history and “raditions of the Hebrews from 198 B.C. fo the
blirth of Christ

READINGS : The Blble Reader, p. 616

Between The Testaments, Sioan
Trawick, pp. 145-155

Chase, pp. 305-319

The Apocrypha: | and |{ Maccabees, Toblt

ACTIVITIES: Hear reports by students (assigned in Lesson 18) on the four perlods of the
intertestamentary years,

Have a student report on the Apocryphal sectlon of The $curce by James Michener.

Give the background for the Maccabean Revoit: Mattathlas the Prlest and his
seven sons led the revolt for the preservation of thelr Hebrew religlon and
traditional beliefs, and not for pollitcal Interest or asplrations.

Use the fllmstrip "The Story of Chanukah and Christmas."

Tell the stories of Phineas and the Elephants (See Sloan, p. 4%) and of
the Jewish mother and he~ seven sons martyred for refusal to accede 1o
the enemy's commands.

Read and discuss the book of Toblt to show the influence of Paersian and
other Oriental customs and Ideas on Hebrew thinking. Note the weakening
influence on the Mosalc law in the |ives of the Hebrews at thls time. (See
the Introduction to Tobit In The Bible Reader, p. 582.)

Ask students to complle a |ist of present-cday activities and customs
stemming from this era, e. g., giving decent burlal to the unfortunate, etc,

Asslign written reports on the Dead Sea Scrolls and the Essenes.
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GOALS:

READINGS:

ACTIVITIES:

LESSON THREE: The Rise of the Jewish Sects

To show the weakening of the Mosalc Law and the Maccabean Revolt and
the formation of the various sects

To show the rise of the Pharlisees and the Sadducees as the powerful groups
of that time

To know about the Zezlots and the Essenes, and thelr Influence

The Pharlisees, Numbers 15:37-3C; 7:31-32, 45-49
Sadducees, | Kings 1:32-45

Stoan, pp. 84-87 and pp. 89-96

The Bible Reader, Appendix 5, pp. 978-981

Discuss with the class the Sadducees, Pharlsees and the Zealots. Be sure
to stress thelr positive tralts in |ight of the negative traits which
students may know.

Point out some characteristics of these groups as they relate to the New
Testament.

Identify the Essenes. {See Sloan and 1he Blule Reader)
Note: Mrs. Chandler, one of the writers of this guide, has
notes on a course taken In Israel on the Essenes and Qumran
and is willlng to share them. Contact:

Mrs. Julla Chadler, Stranat n Hi_h School
1800 S. W. Fifth Place
Ft. Lavderdale, Florida %312

26,
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GOALS:

READ INGS :

ACTIVITIES:

LCSSON FOUR: The Dead Sea Scrolts

To know the Influence and characteristics of the Sect of the Essenes
To understand the relationship of the Essenes to the Dead Sea Scrolls

To examine the influence of the Scrolls on contemporary translations
of the Bib'e

Cross, The Library of Qumran; Yadin, The Dead Sea Scrolls
Glueck, Nelson, Rivers In fhe Desert;” The Bible Reader, pp. 978-98I

tudant reports on The Dead Sea Scrolls and the Essenes, assigned in Lesson Two.

Show the following flims and fellow with class dlscusslon:

"Archaeclogy and The Living New Testament " (30 rin., color)
(Pictures the ares made ftamous by alscovery of The Dead Sea Scrolls)

"The Wltlderness vt Zin" (22 min,)
(F1lm on the Hegev and Its people, excavations made by Or. Nelson Glueck)

Discuss the Negev and its Importance in present day political affairs. (See books
by Or. Glueck)

Tell the dranatic story of Masada and of Bar Kochba.
(Use Historlcal Slites la Isvsel for olctures and story.)
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UNIT THREE
BIOGRAPHY AND HISTORY AS LITERATURE IN THE NEW TESTAMENT

TEXTS: The Bible: King James Verslion; The Revised Standard Yersion
The Bible and the Common Reader, Mary Ellen Chase
The Bible As LTterature, New Jestament History and Blography, Buckner B. Trawi
The Blble Reader, Abbot, GlTtert, ot 3l -
Hebrew Scriptures (Torah)
(Have avallable the Jerusalem Bible, Cathollc)

OBJECTIVES: To see the direct connection between the 0ld and the New Testament
To learn the historical background of the New Testament

To read the Gospels as a blogrephlcal study cf the lives of Jesus, John The
Baptlst, Paul, the Apostles, and other Bibllcal characters

To see the New Testament as a source of concepts that have influenced our
social behavior and the institutional forms of our soclety

To study the I»tters of Paul as important biographical and hlstorlcal sou c:

28.



GOALS:

READINGS :

ACTIVITIES:

LESSON ONE: Introduction to the New Testament
To examine the historical background of the New Testament from the time of
the Herods
To understand the political background of the Roman period leading into the

Christian era

The Blble Reader, pp. 976-977

Matthew 2:2-3; Acts 12:); Acts 25:13; Matthew 14:i-12

Luke 7:9; Luke 23; 8f¢; Mark 5:17-29; LI Corinthians 11:32

Trawick

Add to vocabulary testament, tetranch, ethnanch, covenint, Messiah, procuwrator
tdentify the Herods (See Sloan, Chapter i1, p. 59; Trawick)

Using a map showing the world empire under the Caesars, polnt out the territories
atfectad in Jesus' time by:

Phiilp - Tetrarch of area zround Mt, Hermon

Herod Anflpas‘- Tetrarch of Galilee and Perea
Archelaus - Ethnarch of Judea, Samaria and |dumea
Pontias Pllate ~ Procurator of Jucea

Use The Source, by Michener, for further reference to the Herods and this
period In ganerai
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GOALS:

READINGS :

ACTIVITIES:

LESSON TWO: The Synoptlc Gospels

To compare the Synoptic Gospels

To study the Gospels as a source of blogrephical information on the blrth,
iife, and ministry of John The Baptist and the birth and early llfe of Jesus

To show why Matthaw wrote his Gospel and to appreciate [t as the most complete of
the Synoptic Gospels

To show why Luke wrote his Gospel and to appreciate the literary excellence
of thls Gospel

Luke 1:1-4; Luke (:5-80; Matthew 3:1-17; Maik [:1-15; Luke 2:1-52; Matthow 1:18-25;
Matthew 2:1-25;

The Bible Reader, pp. 639-647; 723-753

Chase pp. 332-341; Trawick, pp. lI1-i2

Define the word dynoptic and explain the word gospel.

Use authorized sources to explaln why the lews do not accept Jesus as the
Christ and contrast the bellef of some Christians that the New Testament
Is 2 tulfiiiment of the Oid Testament. (See Sandmel's We Jews and Jesus)

Read selected Bible passages In class to Iilustrate the simllarities and
ditferences among the Synoptic Gospels

Simltarities: The Ministry of John the Baptist
(Trawick, p. 11}
Feeding of the Five Thousand

Differences: Birth and 3sarly life of Jesus
Some parablez (See Trawick, p. 12; The Bitle
Reader, p. 647)

Study and discuss teacher-made hand-out charts showing the primary differences

tn the Gospels as to author's purposes, style and content, or have students
design thelr own charts.

0. 36



LESSON THREE: The Literary Value of the Synoptic Gospels

GOALS: To study further the Synoptic Gospels as a historical source for the study of the
I1fe and ministry of Jesus

To gain further understanding of the iiterary vaiue of the Gospel of Luke, as
"the most poetic and artistic of the Synoptic Gospels."

To gain understanding of the Gospel of Matthew as a direct link to Jewish tradition
and a great influence in the early church

READINGS: (Same as Lesson Two)

ACTIVITIES: Conduct ciass discussion as to the style and content of Luke's version of the
Nativity compared to Matthew's and Mark's versions, noticing particularly:

language, vocabulary, construction, grammar and syntax, descriptions and
narrative puder,

Play the re-crding of 'The Messiah™, Hindel's Oratorio {the Christmas portion}
as an illustration of the Influence of Jesus' birth on :usic and the arts.
{Sez The Bible Reader, p. 648) ’

Ask students to memorize Matthew 5:3-11, "The Beatitudes." Link these teachings

of Jesus to the Old Testament as an illustration of his mastery of the Hebrew
scriptures. (See The Bible Reader, pg. 653.)
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GOALS:

READINGS :

ACTIVITIES:

LESSON FOUR: The Early Life of Jesus

To discover from Jesus' ministry clues to hls early childhood years

To compare the Synoptic Gospels as a further study of the life of lesus

Jesus Hldden Years:
Luke 15:8-10; §1:39; §3:21; 17:35
Brothers and sisters: Mark 6:3; John 7:5; Matthew 13:55-56
Matthew 12:47; Luke 8:19-21
Recreatlon: Luke 7:31-32; 9:58; Matthew 7:10
Rellglous tralning: Luke 10:27
Secular Trade: Matthew 13:55; Mark 6:3
See The Bible Reader, pp. 723-753

Use Charlton Heston's recording of the New Testament to relate the birth and
early |Ife stories of Jesus.

Ask student's to use reading references above which were taken from Jesus'
teachings to speculate about Jesus' "hidden years." What do these readings
reveal about his personallty? Compare the boy Samuel In | Samuei 2:26.

Explain to the class why writers did not Include any facts from Jesus' 1lfe
from the ages of twelve tc thirty, (They wcre concerned with his later

I1fe and teachlings.)

Read Luke 3:4-44; Matthew 3:13-17 and Mark 1:1-13 for accounts of the baptism

and wlliderness temptations. Relate to the Talmudlc concept of baptism and
repentance. (See The Sible Reader, p. 648.)

Read excerpts from “Parajlse Regalned" by John MIlton for his interpretation
of Jesus' temptaticn.

Make speclal assignments for independent study. (See last pages of this unit.)
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GOALS:

READINGS:

ACTIVITIES:

LESSON FIVE: The Latur Life and Teachlings of Jesus

To study the life and feachings of Jesus through the "calling" of the Aposties,
the miracles, the parables, sayings and seriwons.

Matthew 5:7; Mark 1:16-20; Luke 8:26-39; Luke 5:18-26; Luka 5:1-1t; Mark Z:1-12;

Luke 9:12-17; John 2:1-11; Mark 3:13-19; Matthew 9:1-7; John 6:1-14; Matthew 0:]-4;
Luke 17:11-19; Luke 15:11-32; Luke 6:13-16; Mark 12:13-17; Mark 5:1-20; Luke 10:30-37;
Matthew 5, 6, 7; Luke 6:20-49

The Bible Reader

Add to vocabulary: apostle, disciple, parable, miracle, sorcerer,

From assignments made previocusly, have studeats point out simllarities

and differences in the Gospels regarding Jesus' cail and his mlracles.
(Mark 3:13-19; Matthew 10:1-4; Luke 6:13-~16)

Asslgn studants to write the name of the Apostles from memory.

Refer to previous discussion on ‘Miracles” (the plagues and the parting of
the Red Sea) and use Halley to point out the four primary types of miracles
performed by Jesus. {p. 419) Use the foltowing examples:

Take Up Thy Bed and Walk The Healing of the Ten Lepers

Luke 5:17-26; Mark 2:1-12; Matthew 9:1-7 Luke 17:11-19
The Coin In the Flsh's Mouth Render Unto Caesar
Matthew 17:24-27 Mark 12:(3-17
Healling of the Demonisac Changing Water to Wine at the
Mark 5:1-20 Wedding (Flrst Miracile)
John 2:1-11

Feedlng the Five Thousand
Luke 9:12-17; John 6:1=14
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Have class read "The Sermon on the Mount" (Matthew, 5-7). Ernest Renan calls the
Sermon the '"noblest code of ethics ever devised." Dlscuss Jesus message: to teach
the common people about the "Kingdom of God" or the "Kingdom of Heaven" as Matthew

calls it. (See The Blible Reader, p. 653, for Hebrew concept.
Point out that two parables which only Luke recorded (The Good Samaritan and
The Prodlgal Son) are unequaled in dramatic eftectiveness and literary perfection.

(Chase, p. 340) Discuss the principle ot being a good neighbor. (God Is For Real,
Man, by Carl Burke, may be used.)

Read the parables wrltten only by Matthew. {See Trawick, p. 45)

Explain Luke's purpose in Including so many of the parables. (Chase, pp. 340-341)
Compare Matthew 5-7 with Luke 6:20-49; |]:2-4, 9-13, 34-36; 12:22-31, 33-34; 13:24-27;
14:34-35; 16:13, 16. (Use Bible Reader, pp. 653-657 to point out parallel teachings in
the Talmud and in Hebrew Scriptures.)

Have students write the Beatitudes In ciass from mem~ry.

Asstgn each student to write a short original parable.

Show the fiim Parable and discuss with ciass how it |Is a parable, then re-show it.
Let students polnt out symbolism,

34,

40



LESSON SiX: The Last Week in the Life of Jesus

GOALS: To compare the Gospel accounts of the Passion, Death and Resurrection of Jesus

To acquaint the students with the Influence of the Passion on art, music, and
Ilterature, especlaliy tlterary allusions.

READINGS : Luke 19:45-48; Luke 10:38-42; Luke 9:51; 18:30; Mark Ii:15-19; Luke 22:39-53;
Matthew 26:17-35; Matthew 26:36-56; John 13:1-38; Luke 15:8-10; Luke 23:6-12;
The Blble Reader, pp. 753-757; 697-710; 720-722

In presenting these lessons the teacher should remember that he Is teaching
as llterature and not as religlon, or even as history. All points of view
must be respected, The Crucifixlion and Resurrection Story has great literary
appeal and has been greatly Influential In the arts, music, etc.

ACTIVITIES: Read and discuss the Importance of the following:

The Cleansing of the Temple
Mark 11:19; Luke 19:45-48

The Triumphal Entry
Luke 9:51; 19:28-40

The Last Supper
Matthew 26:17-35; Luke 22:7-34
(See The Bible Reader, pp. 698-69% and relate to the "Holy Grail" Legends

The Garden of Gethsemene
Luke 22:39-53: Matthew 26:36-56
The Bible Reader, p. 70!

The Trial Before Herod Antlpus
Luke 23:6-12
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GOALS:

READINGS :

ACTIVITIES:

LESSON SEVEN: The Last Week in The Lite of Jesus (continued)

To continue the study of the Crucitixion and Resurrection Story
To examlne the fourth Gospel, John, as to historical setting, purpose,
phllosophy, and untqueness

Luke 22-24; Gospal of John; Matthew 26~28; Mark 14-16;
The Blbls Reader, pp. 708-710; 758-792

Ask the students to read the Cruclfixion accounts silently, and the

selection from the Bible Reader.

Explain the term "The Seven Last Words of Christ," and dlscuss the order In which
they appear. Teacher should also polat out that Christ's words "My God, My God,

Why hast Thou forsaken me?" are from his knowledge of the Psalms.

Discuss Christ's seven last statements as Inspiration for artlsts, writers and
musiclans.

Play the recording “The Seven Last Words", oratorio by Haydn, or "The Seven Last
Words" by Gounod.

Show great pleces of art depicting the Crucifixlon, e. 9., The Pleta by Hichaelangelo,

Present the general background for studying the Gospel of John, {(See The Blble Reader,
pp. 758-792)
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LESSON EIGHT: The Acts of the Aposties

GOALS: To read the Acts as a sequel to Luke's gospel
To examine salected Incldents from the Acts of the Apostles as the earlliest
account of the spread of Chr ‘stianity and to see its value both as history .
and as a dramatic and signlflicant plece of |iterature
To see the Importance of women as reflected by Luke

To understand the history of the beqinning of the church

READINGS: Acts of the Apostles, Chapters !-12, The Endeavors of Peter;
Chase, pp. 335-337; The Bible Reader, pp. 793-828

ACTIVITIES: Hand out work-unit on Acts, to Le finished In one week. Thls can be 2
teacher-devised study question guide shest on the history, storiss, etc.,
In Acts,

Dlscuss the: authorship and sources: dato and place of composition; purpose
and critical evaluation.

Outline with class organization of the first church along the [Ines fcllowed
by the Essenes. (The Bible Reader, p. 798)

Dliscuss and analyze the structure of the following stories and thelr Importance
to the development of Christianity:

4nanlas and Sapphira (Acts 5:1-12) Peter's dellverance from prison (12:1-19)
Story of Stephen (Acts 6:8-15; 7:1-60) Simon Magus (8:9-24)
Paul's Background and hlc Demascus Cornelius, First Gentiie Convert, (10:[~48)
Road Experlence, (8:1-4; 9:]-30) Philip ano the Eunuch {8:26-39)
Read the dramatic narrative account of Pentecost. (Acts 2, The Bibte Reader, p. 795.)
Point ot interest In women: Tabltha, Dorcas, Lydia and Priscilia

Add to vocabulary: simony, ewnuch, pentecosf, epistlc.
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LESSON NINE: The Journeys of Paul

GOALS: To continue tne study of Acts as the first history of Christianity
To study the spread of Christianity

READINGS Same as Lesson Eight
Acts 13-28 - The Endeavors of Paul

ACTIVITIES: Trace Paul's three missionary journeys using a map or transparency, or
have four students give 1ltustrated reports of:

First Journey to Cyprus and Aslia Minor
Acts 3:1-15:35

Second Journey to Macedonlia and Greece
Acts 15:36-18:22

Third Journey to Ephesus and Corinth
Acts 18:23-21:15

Last Journey to Rome as a prisoner
Acts 21:15-28:31

Class discusslion of the characters in Paul's accounts and thelr Importance
Study the great speeches and sermons of Paul and Peter:

Peter's sermon at Pentecost
Acts 2:14-36

Paul's speech o Mars Hill
Acts 17:22-31

Asslgn: Read Philemon {See Chase, pp. 350-367)
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LESSON TEN: The Epistles

JAL: To examine some of Paul's letters as a study of the spread of Christianity,
as superlative pleces of |iterature, and as a portraiv of Paul's life and
ministry; also to study other minor but important characters.

EADINGS ; Romans 9:14-24; Romans i2; |l Thessalonians 3:10-12; Ephesians 4:17-32; Ephesians 6:10-18;
| Corlnthians 11:22-31; Phlilipians 4
The Bible Reader, pp. 828-539

CTIVITIES: Identify those epistles thought to be wrltten by Paul and those not ascribed to him.

Read parts of thosc attributed 1o Paul and contrast style and content to portions
thougnt to have been written by others.

| Thessalonlans 4-5 Book of Hebrews 7-11

I} Thessalonians 2 | Timothy and Il Timothy (Pastorat Epistles)
Gatatlans Epheslans

Collosslans Romans (See Blble Reader, p. 829}

Phliemon

Read the following selections to show Paul's

briillant power of argument (Romzas 9:14-24)

scorn of Idleness (Romans 12:41; || Thessalonlans 3:10-12)

attitudes on Relatlonshlips (Ephesians 5:21-33; 6:1-9; Romans Chaters 13, 14, {5:1-7

sense of beauty of language (| Corlinthians t3; Epheslans 6:0-18)

Intolerance of Evil {Epheslans 4:17-32)

sutferings as an Apostle (Il Corinthlans 11:22-31}

adhsrence to Jawlsh trelning and background {(Romans 9:3-5: Il Corlnthlans 11:21-22;
Acts 22:3; Tne Blble Reader, p. 841}

Asslgn following reading: James |; Peter 4; |1 Peter 1:11; | John; Jude
Ask students to write | Corinthians I3 in thelr own words

Contlnue tc urge students' readina The Source for background materlal of entire era.
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LESSON ELEVEN: Continued Study of the Eplstles
GOAL: Same as Lesson Ten

READINGS : Galatlans 5:1-24; Romans 8; | Corinthlans 12; | Corinthlans 15; James |; | Peter 4:
Il Peter 1:1-11; 1 John; Jude; The Biole Reader

ACTIVITIES: Read the followinag excerpts from Paul's (etters for Informatfon on:

Use of Christian llberty (Galatlians 5:1-24)
The Christlan's hope (Romans 8) -
Spliritual glf¢s (1 Corinthians 12)

The Resurrectlion (1 Corinthlans 15)

Read these letters and ldentify the purpose of each:

James

I Peter

i1 Peter

1 John

1t John

111 John

Jude

(Consult Bible Reader on each)

Have students portray characters from the Acts and Paul'’s letters and have
class identlfy characters,

Compare and contrast Paul's 1lfe to that of St. Francis of Assisl.

40,

46



SUGGESTED SPECIAL ASSIGNMENTS
Write an essay relating T. S, Eliot's poem "The Journey of the Magi" to
Matthew's account of the Wise Men.
Present a reading of O.Henry's short story "The Gift of the Magl."
Report on “Amahl and the Night Visitors" by Menotti after careful listering.

Write a paragraph comparing Richard Strauss' opera "Salome" with Mark's
account of the death of John the Baptist.

Report on Oscur Wiide's drama "Salome."

Play recording of spirltuals “Jesus Walked This Lonesome Valley" and "In That
Great Gettin' Up Mornin'.”

Outiine the lite of Christ, based on the Synoptic Gospels.
Report on a book by Sholem Asch, Tolstoy, A. J}.Cronin or Lioyd C. Douglas.
Compite a Ist of flgures of speech from the Gospei of JSohn.

Write a paper dlscussing Ernest Renan's statement that “Acts Is a new Homer
because of eplc qualities In conception and fiterary style.’!
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TEXTS:

OBJECTIVES:

NOTE TO INSTRUCTOR:

UNIT FOUR:

THE NARRATIVE

The Bible:King James Yersion

The Bible and the Common Reader, Mary Ellen Chase
The Bible As Llterature, Buckner 8, Trawlck

The Bible Reader: A New Interpretatio

Jewish PubTTcatlon SocTety tdiflon of The Torah

New English Blble; Revised Standard Verslon
Hebrew Scriptures

Between the Testaments, W. W. Sloan (for teacher use)

— ——— —— —

To study the short story and the novel, each as a speclfic
l1terary genre presented In the 8lble

To see the moral and spiritual values of the stories of the Bible
To study the origin and development of specific storles In Bibllcal
11terature; to understand how they were produced out of the lives of
the people, and how they Illustrate outstanding personatities of the
Bible

To see how the Bibllical stories relate to the contemporary scene,

This unit may be used to begin the Second Semester
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GOAL:

ACTIVITIES:

LESSON ONE:  The Short Story
To clarify the objectives of Unit Four

Preview stories to be included in this unit.

Discuss the short story in Blblical literature as to plo?,
characters, settling, style and structure.

Discuss vocabulary words and pronounce difficult proper names
pertinent to the story of Ruth.

Add to vocabutary list: sheaves, myrrh, dominion, hence.
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GOALS:

READINGS:

LESSON TWO: The Story of Ruth

To know the story of Ruth

To relate the moral and spirltual Issues of Ruth to contemporary {ssues

The Bible: The Book of Ruth
Chase, pp. 232-236

Trawlck, pp. 42-43

The Blble Reader, p. 204

The Book of Ruth Is known in the Hebrew as '"Megi|lath Ruth" - The Scroll of
Ruth. It ls one of the flve Scrolls In the Hebrew canon. It is a part of

the third major divislon of Hebrew Scriptures called "Writings." In the
Christian transiations, the story foliows the book of Judges, since its story
is placed in the days of the judges, about 1100 B.C. There [s much controversy
about the time of the authorshlp. Some authorities say that It was written
much later than the period of the judges.

The authors of The Blble Reader suggested that some scholars consider the
short story to be a Tnovel™ of protest, written much later In protest agalnst

Ezra's (and Nehemiah's) rule prohlblting mixed marriage - or about 450 8.C. [t

was Included In the Christlan Bible and placed with Judges because of Its
connection with David's geneclogy, and thus with that of Jesus.

The story Is an tdyll, dealing with devotion, duty and fidelity in a setting
of simplicity and iovellness. Mary ElJen Chase states that no character Is
compflcated or evil In the action.

Since the unlt on poetry follows immedlately after thls one, pofnt out In
Chapter I, Verses (6~17, the parallelism which Is the most outstanding Hebralc
poetlc tralt. The story Is classifled, for Ilterary purposes, as a short story,
and should primarily be taught as one.
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ACTIVITIES:

DIscuss the predefined terms idyllic and pastoral.

Study briefly the five phases of the story;

The return of Naomi and Ruth to Bethlehem-Judah. (Why did Naomi
wish to return to Judea? Where do you think Orpah went? What
happened to her? Why did Naomi and E!limelech take their family
to Moab In the first place??

The meeting of Ruth and Boaz.

Naoml's strategem.

The marriage of Ruth and Boaz and the re-establistment of Naoml.

The heralding of Ruth as great-grandmother to David.

Have class conslder |n greater depth:

The three leading characters: Naomi, Ruth and Boaz.

What detalls In the story help one to perceive each
character more clearly?

Is the central problem in Ruth fidelity, obedlence to duty, or a
meaning of much deeper slignificance? is the writer concerned that
God be seen as deeply irterested in all men regardless of race,
color or creed?

Play recording "The Song of Ruth."

Assign:

Dramatize the Story of Ruth,
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LESSON THREE: The Life and Times of Ruth

GOALS : To study the idyllic simplicity reflected In the story
To recognize the customs of the time
To observe the author's poetic style

READINGS: Same as Lesson Two

ACTIVITIES: Study the story In the light of the terms idylf and pastoral.

The simple home |ife
The farm labor
The common courtesies of the laborers

Oiscuss the customs of ~ 2 time and locality as presented In the story:

The gleaners in the harvest fields

The meal on the harvest floor

The courtaestes of the men toward the women

The assembly of the elders

The marriage of the nearest male kin to the widow of a
dess relative

The shoe used as a contractual seal

Use "Maud Muller" by J. G, Whittler and "0Ode to A Nightingale" by
Keats as a cross~reference.

Asslgn the Book of Jonah to be read.
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GOALS:

READINGS :

LESSON FOUR: Jonah
To know the Bibllcal legend of lonah
To appreciate the author's craft In characterization and story telling
To observe the human psychology depicted by the author.
To unierstand 1he>confemporary social implications of the story

To learn the influence of the story on subsequent |iterature

The Bible: King James Version; Other versions of the Bible

The Book of Jonah, Chase, pp. 236-240

The Bible Reader, p. 545

ATso see Bibllography for other sources of Information, e.g., Albright's

Archaeology and The Religion of lIsrael.

Although the story “Jonah and the Whale' (never actualfy referred o &s a
"whale" in the story, but rather a "fish") has been the source of many
allusions in literature, art and music, it nevertheless r:mains one of the
most controverslal books of the Bible. Preoccupation with the trappings
(such as tha "whale") has almost obscured the central message of Jonah.
Here is a story wiich obviousiy teaches that God Is no respecter of
persons and Is concerned with all men, even those who have enmity in their
hearts. Perhaps not quite so evident an aspect is God's need to use a
"Jonah", a stubborn, self-willed man, blind to justice toward his enemy,
to carry out his purpose.

In a day when the people of the world are beset with hatred, bigotry and
misunderstanding, the story points out that God prefers man's repentence
to his destruction, whether he te Jew or Gentile. Jonah can well be the
prototype of taday's bigot.

Controversy rages over the authorship, historicity, etc. Jonah, son of

Anittal, is mentloned in |l Kings 14:25, and lesus makes a reference to him
in Matthew 12:39-41, but many scholars conslder the story to be an allegory.
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ACTIVITIES:

or a parable, Some scholars believe the book to have been written during
the Captivity; others that It was composed at a much later date, perhaps
the fifth or sixth century B.C. it shouid be noted that the Hebrew version
of Jonah does not end In the same manner as the King James verslon., |In the
Hebrew story the sallors offer sacriflice to God In thanksgiving for calming
the sea.

Relate the story, read it aloud In class, or use a tape.

Discuss the concept of God's relationship with the Jewlsh people In
Jonah's timae.

Locate Nineveh (on the Tigris River) and Tarshish; point out Joppa
(today called Jaffa) on a Bibllical map.

Discuss the characteristics of Jonah:

willful concelted = saucy fust
Use the following for class discusslons:
The casting of lots to find the guilty party who caused the storm.
In what other story Is the whale an important figure? (Moby Dick)
Discuss the whale as a symbol of salvation.

Why did Jonah nct want to go to Ninevah? (He v3: reluctant to save &
pecple who were carrylng off his own people, the i"brews, as captives.)

How does the reader see Jonah's falth in God's powar to save? (He fled

God and his assiynment to go to Nineveh. He would not have fted, had he
belleved God could save,)
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What does the line "cried every man unto his god"” show about the religlous
bellefs of the sallors? (Each had hls own pagan god.)

Where was Jonah while the storm raged? (Sleeping)

What does Jonah's suggestion that they throw hlm overboard prove about
his character? (He was fair-minded, had a strong sense of justice.)

In Chapter 2, Jonah's prayer sounds |ike which oiher book of the Bible?
(The Psalms)

What reactlon dld Jonah's preachlng have upon the people of Ninevah?
{They repented in sackcloth and ashes.)

Why dcos the author say " And God repented of the evll that He sald He
would do unto them?" (He wlished to show that God Is wllling to forglve more
than to punish, and that He can have a change of heart.)

If Jonah acted so badly, why did God take plty on him by raising the gourd
vine? ({God wanted to emphaslzo the lesson which follows.)

Why did God deliberately make Jonah miserabls, then by destroylng the vine
with the worm? (He wanted to point out that just as Jonah is sorry for the
gourd, so is God sorry for the Nlneviies,)

Who are "those who cannot dliscern between thelr right hand and their left hand?"
(The children,)

Why does the author add "and also much cattle." (Dumbbeasts can do no moral
wrong, therefore Jonah should not regret saving them,)

Does Jonah galn your sympathy? Do you find him human? (He Is very like all
of us In doing what we are asked to do grudgingly, or not at all, Is he not?)

Assign a theme comparing Jonah to the Prodigal Son, How are they allke? How
are they dlfferent?
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GOALS:

READINGS:

LESSON FIVE: Daniel

To discover the purpose of the author
To know the 1tlustrious Biblical character, Daniel

To know the famous storles of Belshazzar's feast; Daniel in the Lion's
Den; and the Three Young Men, Shadrach, Meshach and Abednego.

The Bible: Daniel, Chapters 3-6
Chase, pp. 294-301

Stoan, pp. 122-125; 127-133; 136-137
The Bible Reader (for teacher only)

The Book of Danlel was the oldest complete Hebrew text In existence untll the
discovery of the Dead Sea Scrolls In 1947, It Is written in two languages:
Aramalc, Chapters 2:4-6 through 7:28; and Hebrew for the remalnder.

Most authoritles belleve it to be a series of storles collected during the
Maccabean revolt to encourage the Hebrews 4o remain falthful to God In spite
of oppression and persecution, Without doubt, the book has Inspired courage
to the oppressed of all ages since that time.

There are discrepancles in historical data, 1.e., Belshazzar Is called the son
of Nebucadnezzer, and historical facts aside from Biblical history do not
recognize King Darius as he Is plctured in Daniel.

Some authoritles consider Danlel to be a continuation of the History in | Kings
and |l Kings; at least Danfel was recognlzed as canon by the men of the Synagogue
which Ezra organized about 450 8.C.

In the short story unit, only chepters 1-6 of Daniel are corsidered. The remalnder
falls 1nto what Is labeled apocalyplic, which literaliy means the unveiling, or

the revelation. 1t can thus be seen why sone believe this book to be a mode! for
Revelation in tho New Testament, which is the best Christian use of this Hebrew
literary form.

Assign and pronounce vocabulary pertinent to this lesson.
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fdentify these characters from the Book of Daniel:
Nebuchadnezzar
Belshazzar
Darlel
Describe Belshazzar's Feast, (Danlel 5)
Oramatize the King's seeklng Daniel ln the den cf llons. (Danlel 6:18-23)

Relate the concluslon of the story. (Daniel 6:24-28)
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GOALS:

READINGS:

LESSON SIK:  Short Stories from the Apocrypha

To read the stories of Tobit, Judith, Sussanna and Bel and the Dragon

To review notes on the Apocrypha

To appreclate the dramatic Impact and contempcrary aspects of the Book of Tobit
To appreciate the classic plot of Susanna and the Book of Judith

To appreciate the contemporery elements of Bel and the Dragon

The Apocrypha: Tobit, Judith, Susanna, and Bel and the Dragon
Chase, pp. 305-314

Sloan, same pages as lesson Flive (teacher use)

The Blble Reader, pp. 577-5%4

The Book ot Toblt Is sald by some people to fit the category of the novallo,
rather than the short story, and combines two favorite themes of the ancient
literatures - "The Grateful Cead" and "The Dangerous Bride,"

Tobit was a righteous man and falthful to God during the exils in Nineveh.
He fed the hungry and always saw to i+ that the poor were given a decent
burlal. ODue to a freakish accident {blrd dropplngs} he became blinded.

In Medla, a young woman by the name of Sarah had lost successively seven
bridegrooms on their wedding niaht. The son of Tobit, Toblas, sent for a
sum of money in Media which his father had 'ef! behlind, met and fel! In love
with Sarah, and with the help of the angel Raphael overcame the power of the
Jealous demon, Asmodeus, and successfully married Sarah and llived.

The story demonstrates that God's divine providence guides man day by day,

and aiso gives a valuadlie plcture of Judalsm durlng the Diaspora. (The Exlle
and Oispersion) References are included not only to guardian angels and demon
possession but 2lso to tithing {glving 2t least one 1enth of one's Income to
good causes - Tobit gave threefold) and insight o the eating of kosher foods
and ritual cleansing,
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ACTIVITIES:

Authorship of the Book of Toblt is unknown and the place of wrltlng disputed.

It is not clear whether the story was written In Egypt, Palestine or Babylonia,
but it Is apparent that the story must have been written to encourage the people
to remaln falthful to the Mosaic Law.

Discuss the question:

What relation to contemporary !ife do we see in Tobit? (The modern ldea
of funeral service could have stemmed from thls source.The Present Jewish
!aws pertaining to ecating certaln foods received Impetus from this story.
Also many Christians today believe in guardian angel!s, as personified by
Raphael In this story.)

Have the class read the story of Susanna aloud.

Ask students to list modern day Incidents which refate to Susanna. Point out
that this story and Be! and the Dragon could be predecessors of the modern
detective story, Have students explain., (Means of detection, the guilty
party, etc.)

Use "Peter Qulince at the Clavier'" by Wallace Stevens to demonstrate the need
for rich backgrounds in the Bible and in mythologlical [iterature to understand
the works of such modern writers as Wallace Stevens and T. S. Eliot.

Play Judith Anderson's recording of Judith. Why should this book be labeled
a novel rather than a short story? Relate Judith to Jael, Deborah, Esther,
What do w2 women have In common?

List artlsts who have used the story of Judith, (Arne's Oratorio "Judith, A
Sacred Drama;" Michaelangeto's "Judlth with ‘he Head of Holofernes" in the
Sistine Chapel; and Chaucer's Canterbury Tales.)
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GOALS:

READINGS :

LESSON SEVEN: Esther, A Bibllcal Novel

To understand why the Book of Esther quallifies as a novel rather than a
short story ’

To see that Esther Is a story with deep religlous signlflcance desplte
its apparently secular emphasis

To learn the Importance of Purim to the Jews, and the reason for the
contlnued popularity of Esther as a heroine

The Book of Esther
Chase, pp. 240-243
Sloan, pp, 127-139
Mears, pp. 159-166
The Bible Reader, pp. 306~316

The book of Esther Is one of the five scrolls callc” ''egilloth (plural) which
were originally preserved on one wooden roller. In the Hebrew Scriptures Esther
Is one of the books called "Writings" and has become so prominent a book to the
Jows that the word Megillah (singular) is now used almost exclusively with the
Esther scroli.,

wnen the story Is read, |t has become customary to drown out the name of Haman
wlth noisemakers, catcalls and other means. He hus become the protoiype of
all of lsrael's enemies.

The author is unknown, but hls purpose must have been much the same as that of
the authors of Danlel, Tobit and other books - to encourage and I1f+ up the
people In time of persecution and oppression. !t Is thought that Ahasuverus, the
King, could be Xerxes | who ruled Persia In 485-464 B, C,

Even though the name of God is never mentloned In the book, one writer states
that, nevertheless, God 1s on every page. 1f, as has been suggested, Persian
consors would have forbfdden the release of this kind of materiai, it might
then be possible that the book was coded so that only the Jews reallzed that
God's providen.e and guidance are in every move of the story.
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ACTIVITIES:

Analyze the author's plot development, the use of sub-plots, time, structure,
characterfzatlon, changes of setting, delineation, and extenslve use of
dialogue as [llustrative of the reason for classifying Esther as a novel
rather than a short story.

Let students find and polnt cut use of foreshadowlng.

Discuss the use of frony In the story:

Haman's scheme to wear the fine clothes and cbtaln
the king's honor.

The hanglng of Haman on his own gallows.
Let students determine and point out their cholce of the climax of the story.

Ask for student resction to the conclusion of the story.
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LeSSON EIGHT: Esther as Drama

GOAL: To galn desper understanding of the nove! Esther through dramatization
READINGS : Same as Lesson Seven
ACTIVITIES: Present the film Queen Esther, (Cathedral Flilm, b. & w., 16 mm, 50 min.)

Write and present short skits from the Book of Esther,
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UNIT FIVE:
POETRY IN THE BIBLE

TEXTS: Freehof, Solomon, The Book of Psaims
The Bible, King James VYersion
The Bible and the Common Reader, Mary Ellen Chase
The Bible As Lliferature, Buckner Trawlck
Eissefeld, Introductfon to the Llterature of the Oid Testament

— — . e e ————

Sandmel, Hebrew Scriptures: An Introduction to Thelr Litorature and
Relligious ldeas

OBJECTIVES: To know the characteristics of Hebrew poetry:
parallelism frequent use of the question
simplicity the use of figurative language
understatement

To appreclate the influence of Hebrew poetry on English and American
llterature
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LESSON ONE: Characterlistics of Hebrew Poetry
GOAL : To recognize the most striking feature of Hebrew poetry: paralielism '

READINGS: Chase, Chapter 4
Synonymous parallelism: Song of Deborah, Judges 5
Synthetlc paraliellsm: Psaims 6, 8, 23, 27, 40 and 46
Antithetical parallelism: Psalms 29, 103
Climactic parallelism: Psalms 29, 103
(Others, Psalms 90, 96, 121, 130, 137, 139)
| Samuel |, Hannah's Song
Poems by two 17th century Engllsh poets: George Herbert and Richard Crashaw
Willlam Biake, Pre-Romantlc Engllsh poet
Edward Taylor, 17th Century American poet
Blble Reader, p. 381

ACTIVITIES: Define paralielism In poetry In |ts four maln forms:
Synonymous synthetic antithetical climactic
{See Chase, p. 86-102, and readings |isted above}

Use selected readings from the Blble as an example of each form,

Assign Individual reading of Chapter 4 in The Blible and the Common Reader,
pp. 86-102 , T -

Use recording of "The Psalms" by Morrls Carnovsky to glve stu-

dents opportunlty to hear rhythm and balance of the Psalms when
read in Hebrew,
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GOAL:

READINGS:

ACTIVITIES:

LESSON TwO: Characteristics of Hebrew Poetry

To see the frequent use of questions and simplicity of diction and construction
as a means of securlng added rhythm and stress to sentences, varlety of style,
and suggestions of both pathos and mystery in tiabrew poetry

The Questlon: Psalms 137, 139, 8 and 13; Job 38

Read Psalms 137 and 139 as |lfustrations of pathos and mystery in a questlon.
Retate these Psalms to present-day Jews returning to their homeland.

Have students select other examples from the Psalms as Illustrations of the
use of the question.

Point ocut melody and rhythm and the picroriatl value of single words,
Explaln figurative language In Hebrew poetry.

Add to vocabulary: peadonification, metaphoxr, hyperbole, simife, understatement,
psalter, itenation.

Look for figuratlve tanguage In the Psalms and Song of Songs, and wrlte them down.
Designate each flgure of speech.

Asslgn students to paraphrase Psaim 23, omitting all fiqures of speech,
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LESSON THREE: The Hebrews as a People with Vivid Imagination and Doeo Emotlons

GOAL:

READING:

ACTIVITIES:

To see how figurative language reveals the Hebrew people as concrete and
vivid In Iimaglnation, sense Impresslons, and emotlions, rather than In
abstract thinking

Psalms 23, 141, 91, 92; Song of Songs; Song of Deborah

Students report on assigmment In Lesson Two on fligurative speech.

Ask some class members to read thelr paraﬁhrase ot Psalm 23,
Compare and dlscuss the different versions.

Read examples of flgurative lznguage from The Song of Songs, Chapter 2;
Chapter 4:1-4; 5:10-16.

Use the "Song of Deborah" tor hyperbole and iteration - Judges 5. (Define
these two terms flrst)., Explain that Deborah's Ode may be the oldest poem
In the Bibles If not, 1t runs close to Exodus 15 and Job In thils respect.

Write selections or passages from the Psalms or elsewhere as exampies that

the Hebrew poet drew on his Intense concern with the detalls of dally living
for his Imagery.
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LESSON FOUR: Poetic Understatement as a Characteristic of the Hebrew People

GOAL: To examine the value of understatement as a Hebrew characteristic In poetry
READINGS: Selected Psalms: Psalm 18:33; Psalm 22; Psalm 133; Il Samuel (:19-26
ACTIVETIES: Def ine understatement.

Have a group reading of |t Samuel 1:19-26; Psalm 18:33; Psalm 22; Psalm 122

Use the familiar story of the sacrifice of Isaac In Geneslis 22 as an example
of understatement in prose.

Find examples of understatement, use of the question, and paraltlelism In moder
English and American poetry such as poems by Herbert Cranshaw, Blake, Taylor,
or of wordsworth, whitman or Frost.
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LESSON FIvE:

GOAL:

READINGS:

ACTIVITIES:

Hebrew Poetry &5 an Expression of the People: the Ballad and the Folk Song .

To understand the Hebrew serse of discipline, thelr 2nergy and resourcefulness,
scorn of waakness and delinquency, and their ability to lose themselves in devotion
to God and thelr Nation

Genesls 4:23-24 - The Song of the Sword (Lamech)

Numbers 2t:17-18 - The Song uf the Well

Joshua 10:12-14 - Joshua 10:12~14 - Joshua's Sung at Glbeon
Cxodus 15:1, 3, 5, 8~10, 20 - Song of Moses and Miilam

Explain what is meant by folk song, and why the term is applled to these songs

‘and hymns. (They wera handed down from one generatlon to another.)

Explain the ballad and its characteristics. The Ballad begins in medias res (in
the middie) and tells one Incldent or happening.

Usa selected sho!'t examples, e. g.:

The Song of the Sword - Genesls 4:23-74
The Song of the Well - Numbers 21:17-18

Assign Numberc 22~24 to be read Indlividualitly,

Relate Joshua's song +o Francls of Asslsi's "Canticle of the Sun,"
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LESSON SIX: Hebrew Poetry as an Expression of the People (continued)
GOAL : Same as Lesson Flve

READINGS : Numbers 23:7-10; 23:18-24; 24:3-9; 24:15-19 - Balaam's Oracle
The Bibte and the Comnon Raader, Chase, pp. 264-277 {(Chapter 10)

ACTIVITIES: Relate the early English ballads, such as "Barbry Allen" or Kentucky mountaln
ballads, to the anclent Hebrew songs. How are they alike? How differant?

Have four students read the four "Oracles of Balaam." Discuss
how they polnt to the Hebrew quality of raclal Integrity,

Students may begln to make more critical evaluation of the Bibllcal writings
as poetry. Chase says tha* some Psalms are of inferlor quality. Students
may defend or refute this statement.
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LESSON SEVEN: The Pszlms as an Expression of Devotlon to God and Nation
GOAL: To use the songs of pralse, prccession and “ascent' to show the Hebrew
devotlon to God and Nation
READINGS: Psalms 42, 47, 62 and |00 - Processional
Psalms 120-134 ~ Songs of Ascent
Psalm 136 - "The Great Haltel"
Psalm 150 - The voxology
ACTIVITIES: Use Psalms 24 and 107 as a basis for a speech choir.
Relate other selected psalms to rhase.
Play recordings: "Boston Hymn," by Raiph W. Emerson; and "Recessional by Kipling.

Assign the selection of varicus psalms which may belong In the following
catagorles:

Ponance and contrition
Psalms 6, 25, 32, 38, 51, 102

Elegy
Psalm 44; 1| Samuel 1:19-26

Yinsyard and Harvest
Psalms 65, 104 and 107

Ask for definitlons of the following words: penance, contrition, penifence,
elegy, lament

Read these additlonal Psalms: 19, 48, 84, 103, 104, Y19, 12} and 122
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LESSON EIGHT: Hebrew Songs as a Revelation of Their ldealization of Human Behavlor
and Man's Respensibility

GOAL: To show how the songs of penance and contrition, elegy and lamentation,
reveal the Hebrew idealfzatfon of human behavlior and man’s responsibi.fty

READINGS: Joel 2:2i-23; Psalms 22, 51, 55, 137, 139
tsalah 28:23-29
11 Samuel 1:19-26
The Book of Lamentations
Il Kings 25:8-9
Jeremlah 52:12-13

ACTIVITIES: Students share assignments from Lesson Seven with class.

Ask one student to read "A Spring Song" from Joel 2:21-23

Show Millet's palnting, The Man With the Hoe, and use Edwin Markham's poem
"The Man With the Hoe" as a comparison,

Students read selections from the Psalms on penance, elegy and lamentation,

Olscuss seiections from Book of Lamentatlons, Chapters I|; 2:18-19; 3:48-54;
also |1 Samusl 1:19-26, David's !sment over Stul and Jonathan,

Refer to suveral elagles from English and Amerlcan poets, i.e., Shelley's "Adonals”
- Tennyson's “In Memorisn,"
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GOALS:

READINGS:

ACTIVATIES:

LESSON NINE: The Song of Songs (Solcmorn)

To l2ern that this great collectfon of love songs is eloguent and intense In its
description of human love

To see the background and the atmosphere of the Son) as idy!lic and pastoral

To examine the possible purposes for the inclusion of this book In the Bibllcal
canon

To become aware of the rich, orlental influences on the Song of Songs

The Song of Songs
The Blble Reader, p. 403

Some scholars conslder The Song of Songs as only 2 love song between a young
husband and wife - derhaps King Solomon to whom its authership i~ traditionally
Inscribed. Others consider 1t to be an allegory of God's love for Israel.

it Is 2lso considered as an allegorical expression of Christ's Jove for the

Church. 1ts place In Bibllcal canon was long debated. Since one of the most
frequently used figures of speech In the Bible Is that of the marriage relationship
to express the fldellty or waywardness of Israel, and later, of Christ's Charch, it
was left 1n the Canon. The Song of Songs Is the first of the flve zcrolls of the
Megifloth found In the Hebrew "Writings™ and Is read on Passover.

Review the .terms dyll and pastoral.

Selact aid read passages from the Song of Solomon which wili exempllfy the two
terms Just mentioned above, e.g., Chapter 4:12-16 and Chapter B8:11~14.

Point out words and Images which refiect Egyptian or Persian origin, e.g., Chapter
5:12-16.

Read from "The Rubalyat of Omar Khayyam' or from Khalll Gibran's "Prophet" for
comparison,

Help students to find and enjoy the humorous flgures of speech, e.g., Chapter 4:1-4,
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Read Chapter 2 of The Song of Songs &and point out the great number of plays,
novels, hymns, etc., which have come from this one chapter: Rose of Sharon,

a character In Grapes of Wrath, the novel by Stelnbeck; "The Little Foxes," a
drama; and Our Vines Have Tender Grapes, a novel.

Read from E{izateth Barrett Browning's "Portuguese Sonnets,"” or play Wagner's
“"Jristan and Isolde" for comparison of nreat love themes.
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GOALS:

READINGS :

ACTIVITIES:

LESSON TEN: Poetry in the New Testament
Jo trace elements of Old Testament style, language and imagery in
New Testament postry

To understand, from the verse, why Luke's Gospel s sometimes called the
most beautitul of all books In any language

To see the Influence of New Testament poetry on flne arts

The Magnificat (Luke |:46-55)

Review the story In Luke | as background for the Song of Mary, "The Magnificat."
Read "The Magnlficat" In unison.

Point out simiiaritles to "Hannah's Song" In the Old Testament wrltings.
| Samuel 2:1-10,

Consider and compars the simple monosyllablc words used by Mary to those of
0id Testament poetry.

' Play recordings of "Ave Maria," flrst without words, and then with the words

added.
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GOALS:

READINGS :

ACTIVITIES:

LESSON ELEVEN: Poetry In the New Testament (Continued)

The same as Lesson Ten

To compare the style of Luke with that of Matthew in the Beatltudes.

Luke 1:68-79 - The Benedictus, The Song of Zacharias
Luke 6:20-23 - The Beatitudes
Matthew 5:3-11

Read Luke 1:68-79 - The Benedlctus

Request a student to give orally the background story of Zacharias and
Ellzebeth,

Review the Beatlitudes as Luke glves them, Luke 6:20-23, and as Matthew
presents them, Matthew 5:3-11. How are they alike? how different?
Which is more lyrical? 1Is there evidence that the Beatitudes may be
called verse? (They have parallelism,)
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GOAL:

PEADINGS :

ACTIVITIES:

LESSON TWELVE: Influence of Mew Testament Pcetry on the Fine Arts
Seo Lessons Ten and Eleven

Luke 2:14; 2:29-32
Isalah 52:7-10
Read Luke 2:14. Have someone tell the background.

Use recordings of Christmas carols and the Christmas pertion of
"The Messiah' by Handel.

Read Luke 2:29-32 orally.

Use Raphael's Madonna and Chlild and other areat works of art on the
same theme.

Assignment: | Corlinthlans 13 to memorize or paraphrase.

0.
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GOALS:

READINGS:

ACTIVITIES:

LESSON THIRTEEN: Style, Language and Imagery in the Epistles of Paul

To become aware of the greater beauty of the language of the King James version
compared to modern trans!atlions by reading Paul's "fove letter" to the Corinthians

To become aware of | Corinthlans 13 and 15 ¢s superlor pleces of Jiterature

To ses that even though written as prose, they are poetic In style, language
and imagery

To study the influence of New Testament poetry on modern !lterature, art and
music

i Corinthlans 13; | Corinthians 15:34-58

Read | Corlinthians 13, usling several versions of the Bible.

Ask some of those students who paraphrased | Corinthlans 13 for an eartier
class to read thelr work to the class.

Polnt out that the author uses simple words with great flowlng style.
Read from | Corlinthlans 15: 14-55,

Asslign compilation ot & list of tltles from modarn poetry, art and music
walch show influence ot 81bllcal poetry.

Asslgn Individual student reports on the following themes:
8lblical references, quotations and allusions found In popular magazines

The Bible and the music of Handel
The Psalms and other Bibllcal verse in modern poetry, e.9., T. S. Eliot,

Poe, Shelley, Karl Shapiro, W, H. Auden, etc.
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UNIT SIX:

WiSOOM LITERATURE

1

TEXTS: The Bible: King James Version; Other versions of the Scriptures
The Bible Reader
The Bible and the Common Reader, Mary Ellen Chase
The Bible as Liferafure, Buckner B. Trawick
Other Texts listed in Bibllography

OBJECTIVES: To become familiar with the forms and characteristics of wisdom Iiterature

To read and appreclate selected passages of wlsdom |iterature trom the Old
and the New Testaments
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GOAL:

READINGS :

ACTIVITIES:

LESSON ONE: Wisdom Literature

To recognize and appreclate wisdom 1iterature

To define the characteristics of wisdom literature
See lessons to follow In unit
Learn the foliowing new vocabulary words: fabfe, parable, allfegorny,
aphorism, maxim, axiom, exemplum, and heart epic.
Define trese characteristics of wisdom literature:
brief aphoristic, axiomatic sayings

a reflection of Jewlsh interests and of outside Influences
on the Jews

Concern with human conduct
an ethical rather than a reliylous approach.

Refer students to Thrall and Hibbard, A Handbook to Literature, as an
excellent reference bock for this unit,

Ash students to note and ctlp for their notebook pictures or stories of
animals acting as humans, e.g., Peanuts, Pogo , Dino the Dinosaur.

P79



GOAL:

READINGS:

ACTIVITIES:

LESSON TWO: The Fable

To learn the use of the fable as itlustrative In wisdom literature
and Its use in the Bible

Judges 9:7-!5
11 Kings 14:9-14
Numbers 22-24 -

Review the content of the Bibllcal readings for Lesson Two, especlally
emphs|zing correct pronunclation of names involved.

Ask several students to read the assigned Bliblical selections aloud.
Revliew the story of Balacm and the Ass.

Identify the elements in each selection that make it distinctly a fable.

Ask students to tell or act out other well-known fables from Aesop or
other fables or our literary heritaqe,

Secure coples of Thurber's "Fable ot the Weaver and the Silkworm' to be
read In class. Refer also to Stevenson's "The Frog and the Tadpole."
Teacher and sfudents can 7ind and share both ancient and modern Jewish,
Hindu, and other fab!ss,
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GOALS:

READINGS :

ACTIMITIES:

LESSONS THREE, FOUR AND FiVE:  The Parable

To qgaln an understanding of the parable as a distinct form of Jiterature
which was used In the Hebrew Scriptures as well as by Jesus

To show the greater variety of subjects presented In the form of parablos
by Jesus

To dlscuss the merits of the parable as a form of instruction

Recommended parables for study:

0ld Testament:

I} Samuel 12:1~14; 14:1-20

tsatah 5:1-7; 23

Jeremiah 13:12-14; 18:1-12; 19 and 24

New Testament:

four Types of Mind (Matt, [3:1-23) - VYarietles of Human Nature
Mustard Seed - Leaven (Matt. 13:31-32) Growth of the Kingdom

The Corn and the Eer (Mark 4:26-29) - The Principle of Development
The Hidden Treasure - Pearl, (Matt, 13:45-46) -~ Life's dummun bonum (highest good)
The Talents (Matt. 25:14-30) - Use or Lose

The Wise and Foolish Virgins (Matt, 25:1-13) - Life's Snap Tests
The Good Samaritan {Luke 10:30-37) Life's Wayside Duties

The Friend at Midnight (Luke 11:5-8) ~ The friendly Host

Coin, Sheep, Prodigal Son (Luke 15:3-32) - God Finding Lost Folk
The Shrewd Servant (Luke 16:1-13) The Wisdom of the World

Call attention to the two great parables "The Good Samaritan" and "The Prodigal
Son", both in Luke's Gospel.

Dlscuss each parable assigned to be sure students uirderstand the form and the way
In which It Instructs.

Make a study of the educational principles Jesus used in dealing with various people.

The parabla, with Iis variety and scope, was particularly adaptable to teach all
types of personaliilies: £ach parable slould be studled In context.
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GOAL:

READINGS :

ACTIVITIES:

LESSON SiX: Introduction to 2llegory
To acquire an understanding of allegory as literary form

Psalm 8

Ezekiel (The Useless Vine, Chapter 15; The Unfaithful Lover, Chapter 16;
The Eagie and the Vine, Chapter 17; The Two Unchaste Sisters, Chapter
23: 24:15-27, Chaoters 27-28)

Review the terms: allegory, melaphor, simile, personification
Introduce material on the definlition of allegory.

Read in class short allegories from Psalms and Ezekiel to explaln further
the {orm of the allegory, with speclfic examples.

Call attention to 1he fact that one authority (Pfelffer, In The Books of the
01d Testament) says that Ezeklel's plictures are so vivid and natural and the
defalis of the ship In Chapter 27 so true to |1fe that, together with the
Odyssey and wlth Acts 27, It Is one of the most important |lterary sources
for our knowledge of anclent navigation,

Have students bring In additlonal cutside reading allegories. One of the
best choices Is Bunyan's Pligrim's Progress, because of 11s clear 2llegorical
elements. For more advanced sfudents, Book )| of Spenser's “"Faery Queen" is an
apt cholce.




GOALS:

READINGS :

ACTIVITIES:

LESSON SEVEN: Allegorical and Metaphorical Elements In the New Testament
To search out allegorical and metaphorical elements in the New Testament,
ezpeclally in the Book of John

Yo stimutate student dlscussion and contrlbutions from outside reading
Trawick, ¢p. 107-108

Creative Pelliglous Literature, Arthur J. Culler
Sclected passages from John and from Galatians 4:24-3!

Trawick states that John's writing Is allegorical to illustrate a truth. Christ's
use of .nany bold metaphors to describe himself and his functlons on earth Is
designated by commentators as the '} Au’ style, characteristic of John's Gospel.

"| am the Bread of Llfe," John €:35; "I am the l.ight of the Wor!d," John 8:12, etc.
(See Trawick, p. 100)

Culler thinks that this gospel forms a bridge between Jewish revelation and Greek
philosophy, the polnt of contact being the Greek doctrine of Logos, by which the
"divine wisdom or Intelligence established contact with this material world of
reality." The creative power of thn origin of this world was, for Plato, the
nous, and for Philo, wisdom. John identlflies Christ with that Logos, or Divine
Wilsdom,

The Gospel of John comes much nea:er allegory than the other gospeis which never-
theless do include short, plthy saylngs. That which stands out most prominently
in this gospel, however, Is [ts symbolic or spliritual tendency. John treats

Jesus' works and saylngs as symbols, 8 process of spirltualization which is akin

to allegory.
Note espaclally cases of symbollsm such as:

Christ as the Logos of the World, John l:1-16

The Breed of Life, John 6

The Light of the World, John 8:12-20

The Good Shepherd, John 10:1-18

The Yine and the Branches, John 15:1-8; cf. Ezekiel, Chapter I5
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Give students time to search the Gospel of John for selections which
have metaphorical and allegorical qualities. The following selectlions
may be Included:

John
John
John
John
John
John
John
John
John

12:35 - Light

13:33 - Little Children
15:1 = Yino

15:2-5 -~ Branch

19:27 - Mother

20:15 - Feed My Lambs
3:3 - Born

3:29 -~ Bride, bridegroom
4:10 - Water

Use Galatians 4:24-31 as an example of allegory In the New Testament,

Students who have been given outslide reading may use the end of this period
or the beginning of the next day's to give brief reports.

Assignment:

The Book of James
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LESSON EIGHT: Proverbs

GOALS: To understand the meanirg of the terms proverbs and maxims as presented
In the Book of Proverbs

To recognlze that problems today are the sams as those of people in
anclent days

READINGS : Book of Proverbs
Hebrew Scripfures, An Introduction to Their Literature and Rellglous deas, Sandre!
Humanis¥Tc Values In fhe Blble, Adar, Zoi
The Blble Reader, pp. 330-38]

Present Introductory explanations on provarbs and maxims as |literary forms.
Explain that Proverbs Is tradltionally ascribed to Solomon, but that modern
critlics question hls authorship since they believe the appllcation of the
materlat to be later than Solomon.

ACTIVITIES: Have students find some of these themes in Proverbs:

fear of the Lord
Chastity

Famlly ties
Wisdom

- Outline the Book of Proverts using the following divisions:

Counsel for young men (Proverds |1-10)
Counsel for all men (Proverbds 11-20)
Counsel for Kings and Rulers (Proverbs 21-31)

Discuss themes of proverbs and maxims In general, relating sources from
modern proverbs that I1lustrate themes, By these modern examples, show
the type of themes common to this aphoristic I|lterature. Use Benjamin

Franklin and Ralph Waldo Emerson, 85

79. !



LESSON NINE:  Proverbs
GOAL: To study the Book of Proverbs thematicafly

READINGS : ‘ Book of Proverbs
Chase, pp. 278-285
Also readlngs for Lesson Elght

ACTIVITIES: ‘ Olvide students into four groups and have them |ist themes of their own
cholce on the board with verses below to itlustrate,

Read as many verses from Proverbs as period permlts and discuss the
following:

Why a verse may be a proverb or a maxim?
Comparisons and contrasts withln the theme topics

Lead students through thelr group work to make dlscoveries, perceptive
conclusions, comparisons and contrasts indlvidually,

Assign God Is For Real, Man, by Burke, for reading ss appropriate to

the Lesson.



LESSON TEN: James and the Sayings of Jesus as Proverblal

GOAL: To see the aphorlistic and proverbial qualities in the Book of James and
In selected saylings of Jesus

READINGS : The Book of James
John 13:1-16
John 15:13
Matthew 5, 6 and 7
The Blible Reader, p. 907

ACTIVITIES: Ask students to select passages showing themes and princliplas wali-known
In our present soclety: James !:26-27 and James 3:1-18. (Also see below)

Let students present themes of thelir own salectlon,

Suggestions: Riches soon fade - James |:9-11
Respect of persons - James 2:1-9
Falth without works - James 2:14-26
The tongue - James 3:1-18
Earthly passlons as the cause of strife - Jumes 4:1-3
Judge not -~ James 4:1{-12
1i1-gotten wealth - James 5:1-6
Patience - James 5:7-11
Oaths - Jemes 5:12
Man proposes, God disposes (See Thrall and Hibbard,
A Hendbook to Llterature, under 'proverb' for a
comment on this form,)
Select passages from Jesus' words that are aphoristic and have students
read In class. Since the Book of James makes so many alfusions to the Sermon
on the Mount, Matthew S5, 6 and 7, these chapters lend themselves well to a
study of this kind.
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Review and rewrite the Beatitudes for memorfzation and to be used in a

verse cholr. Note the sentence structure, showling the many elements of
aphorisms and proverbs.

Read John 13:1-16; John 14; [5:13 as other sayings of Jesus which are
aphoristic In nature.

Compare the style and the themes of Proverbs with those of James.
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GOALS:

READINGS:

ACTIVITIES:

LESSON ELEVEN: Eccleslastes and Ecclesiasticus: Wisdom of Solomon

To understand devices used in these miscel luneous types and to see the
comparisons

To study the themos as unusual elements In Hebrew Llterature

To make as many comparlsons as possible wlth related writings up to
the modern times

Book of Eccleslastes

The Man and His World, Koheleth (Jewish Theological Seminary)

The WTsdom of EcclesTastes (See 8ibllography)

The Bible and The Common Reacer, Chase, pp. 286-293 (Eccleslastes) and

pp. 515-519 (Ecclesiasticus)
The Bible Reader, pp. 396-402; 595-602; 603-615

The general thesls of Ecclesiastes seems to be: You can't do much about
life; it Is not as pleasant as some people say, but you can get somethling
from 1t by being prudent. The 'key' seems to be "under the sun;" thls
Indicates a horlzontal lock at Iife. The solutlon seems to be to live lite
as best you can. These themes and ldeas, however, are more Hellenlstic than
Hebrew. Greek ideas found In thls book are: "The ldea of God," "An Unknown
Physical Power," and "The Concept of Chance."

Another theme found In the book Is that vanity equals emptiness. Yahweh is

never mentioned in the book, but fate and the many uses of chance, lot, determined
view, labor and toll. A time for everything Is emphasized, and the young man is
advised to enjoy life, which Is a most unusual view for Hebrew literature.

Discuss the themes found In Ecclesiastes. Allow students to lead the direction of
discussion, using selected passages from Ecclesiasticus and The Wisdom of Solomon.
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In Ecclesfastes, note especially:

Chaptor 12 - ngures of Speech
Chaptar | - "Vanity of Vanities"

Chapter 3, verse | - the phrasing "A time to..."
Chapter 7, Verse | - "A Good Name..."
Chapter 7, Versze il - reference to wisdom

List literary devices found in the Book of Ecclesiastes and give
examples of proverbs, aphorisms, etc., found, with text.

Ptay the Amerlcan Blible Soclety's recording of Eccleslastes, or
use Caedmon’s recording of Lccleslastes (#00437) with James Mason
as reader,

Relate the phitosophy of Eccleslastes to "The Rubalyat of Omar Khayyam."

Use The Interpreter's Dictionary of the Bible for background on Eccleslasticus
from The Apocrypha talso called The WISdom of Sirach). This book has much

fn common wlth the Proverbs and could almost have been a model for the author.
(See Chase, pp. 315-319).

Use the article from The Interprater's Dictlonary of the Bible on "The Wisdom
“of Solomon" which states "unllke Proverbs and Ecclesiastes, 1T Is not composed
In short gnomic utterances, but Is fluld and varied In style."

" Assign The Book of Job to be read



UNIT SEVEN
THE BOOK Of JOB - DRAMA

TEXTS: The Bible: King James Yersion; Other versions
The Bible and The Common Reader, Mary Etlen Chase
The Bible As Liferature, Buckner B. Trawick
The Bible Reader
Tee BlblTography for other references
OBJECTIVES: To examine the structure and form of the Book of Job
To appreclate the literary excellence of the Book of Job

To conslder the story of Job as an example of a profound and universal theme
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GOALS:

READINGS :

ACTIVITIES:

LESSON ONE: Introduction to the Book of Job
To learn the Book of Job Is structured into a prologue, argument and epliogue
To know the characters involved in this dramatic dlalogue
Job |-14; and 42:7-17

The Bible Reader, pp. 317-318
Chase, pp. 244-247

Autharship of the 8ook of Job and the time of its writing are both disputed.
Most authorities agree that it was composed about the sixth century B.C. Some,
however, believe it to be much older. They do agree, however, that this Is one
of the superlative books of literature, defying ctasslfication &5 to genrs.
Soma call it a spiritual eplc, and others a great poetic drama. The writer was
a literary genius and its vivid imagery and electric verbs crackie and pop with
orlginality and creativeness. The maln theme, universal In I+s scope, [s "#hy
should good men suffer? 1f God Is good, how can He allow suffering?"

NOTE: There is so much material on Job, 2nd so many cross-references to other
works that the teacher should begin preparation for th!s unit well in advance.
Consult the many referencs books mentioned in the Bibllography.

Have students read the prologue and epllogue orally. Explain that these sections
constitute a setting for the core of the Book of Job and sre thought to contaln
an old folk tale.

Use Caednon recordingvThe Book of Job'"(#00432) with Herbert Marshall; o use
the filmstrip and accompanying racordings by Cathedral Fiims, Inc., called
"Jeb, A Spiritual Pilgrim."

Assign Chapters 3-14 for careful reading. Recommend a modern version. Also
assign Archibald Maclelsh's play, "j,i,»
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GOALS:

READINGS:

ACTIVITIES:

LESSON TWO: The Story of Job

To understand the argument which is the basis of the dialogue in the Book
of Job

To see the modern Implications of the ancient story of Job

Job 3-'1
Chase, pp. 247-253
Other sources In Bibliography

Have students, taking the parts, read aloud Chapters three through fourteen

Use the speclfied pages of Chase's book as a basis fcr discussion of The First
Cycle. Discuss Job's state of mind. Ask students to evaluate Job's reaction to
his fate In terms of his own times - in relation to modern times. |Is he really
"patient" as he has been called? How can Job's suffering, testing and szarch
for answers be meaningful to people today?

Read Mary Ellen Chase's statement of the problem of Job (p. 248) and ask students
to agree or disagree. Mention other great tlterary works which deal with the
problems of avi!l and ask students to cite readings of theirs on the subject.

Relate Job to the Faust theme, as used by Goethe, Marlowe and Gounod. Discuss
the possibility that this theme could go back to the same folk legend from which
Job derived. The difference seems to lle In the fact that in the later Faustian
themes a man 'sells’ his soul to Satan for a period of seven years in exchange
for his heart's desire; while Job, seemingly, is the pawn in a deal between God
and Satan. Assign a paper on the Faust theme and its relationship to Job.

Compare Job to Milton's "Paradise Lost,' Dante's "Divine Comedy," Conrad's Hesrt

of Darkness, Wilder's Brldge of San Luls Rey, Aeschylus' "Prometheus Bound" ang
The Broadway piay, "Damn Yankees,"
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GOALS:

READ INGS :

ACTIVITIES:

LESSON THREE: Job's Triumphant End
To study the argument and dlalogue of this book of the Bible and its
triumphant conclusion with Job's reaffirmation of faith
To learn more of the characteristics ot the author's style.
Job 29-31; 38-41; 42:2-6
Chase, pp. 253-256
The Blble Reader, p. 337
See Blbllography
Allow students time to review assigned pages In Chase and In Job:29-3I.
Designate students to iread Job's Apologia, Chapter 29, aloud.

Help students to discover facts about the author of the book from Chapters
38 thr~gh 42,

Ask students to summarlze with two prose paragraphs the position of Job at
the teginning of the argument and the answer of God.
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GOALS:

READINGS :

ACTIVITIES:

LESSON FOUR: Philosophles of the Characters

To make a more detalled study of the Book .

To study the themes and philosophies from the Book of Job

Job 15-28; 32-37

12,000 students and Their English Teachers - Commissfon on English, pp. 225-230
The Bible Reader, p. 335

The Volce Out of the Whirlwind, Ralph E., Hone, Editor

"On J.B. and Job,”™ essay by John Clardi (See Bibliography)

Asslgn each of four small groups :v study one of the following .haracters and the
phitosophy ot each, and to prepare a class report;

Eliphaz 8l1dad Zophar Elthu

After glving students a mimeographed list of parallel readings, allow some

to visit the |ibrary and search for listings avaliable to the class and report
on them to the class. Reference books available may then be examined for
traces of the Job story in art, music and literature.

Read the play "J. B." In class. Divide the class into flive groups with a
chairman for esch and ¢sk for a summary of difference in Job and "J. 8." for
each of the categories which follow:

plot settings in time and place characters and characterization
themes style

Ask each group to share and discuss witn the class their findings for each
category. (Revlew agaln 12,000 Students and Their Erglish Teachers, also
the Clardl essay.)




GOALS:

READINGS:

ACTIVITIES:

LESSON FIVE: Values From the Book of Job
To understand Job's acceptance of God's will

Job 19:25; 42:5
Chase, yp. 262-263

At the beginning of this lesson, ask each student to return a 3"x5" card
on which is printed his name and the Individual contribution he will make-
these may be reports of books, written or oral, readings from the Bible
or other |iterary sources related to Job, sharing of pertinent pictures,
dramatic recitatlons or presentations.

Recommend that students memorlze some verses of personal choice from reading
the Book of Job.

Write some verses from Job on the board, ask the class to consider them and
then conduct a discussion of thelr meaning for Job, the man of anclent days,
and then for modern man, especlally In relation to suffering and evll.

Encourage students to present reasons for claiming that the Book of Job is
pessimistic or optimistic. Is Job a traglc figure? 1Is he a trlumphant figure?
I's a happy ending a necessary part of Job's story? Is not Job +riumphant, In
part, because at last he recognizes that being really alive to God and God's
universe 1s the real answer to mcny of his questions.

Compare to £dna St. Vincent Millay's "Renascence,” or "God's World."
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TEXTS:

OBJECTIVES:

UNIT EIGHT

PROPHETIC LITERATURE OF THE BIBLE

The Bltle: Kings James Version, and other transiations

Hobrew Scriptures: An Introduction to the Literature and Rellglous (deas,
~Sandmel - -

The 8ible and The Common Reader, Mary Ellen Chase

The Bible As Literature, Buckner B, Trawick

;EE Bible Reader
rophets, Abraham Heschel

Bible Handbook, H. H, Halley

To understand the dlfferent facets of prophecy and the different approaches
to the study of this type of writling

To learn that the prophetic writing is prevalent (n both the Old Testament
and the New Testament
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GOAL:

READINGS :

LESSON ONE: Introduction to Prophetic Writing

To acquire background Information that will make reading prophetlic |iterature
of the Blbie more meaningful

Sandmel's Hebrew Scriptures
Chase, Chapter /
The Bible Handbook, Halley
The Bible Reader
Prophets, Heschel

There are many differing viewpoints concerning prophecy in the B8lible and Hebrew
Scriptures, even among schalars. Jews, of course, do not hold to tha belief held
by most Christians that not only the birth of Jesus but all that followed after
his death and resurrection, in addition to many events which are still In the
future, were prophesied by the Old Testament prophets.

Nearly all scholars, however, agres that about the elghth century B.C. there
appeared a group of great splritual glants who saw divine visions, began thelr
messages with "Thus salth the Lord,' spoke In poetic words, pronounced judgments,
revealed new things about the nature of God, and were recognized by their times

as Spokesmen for God. Thelr |lves and words were put Into wrlting and passed on
to tuture generations in books bearing thelr names. The greatest of these were
Isalah, Jeremiah, Amos, Hosea, Micah, £zekiel, and an unknown prophet of the Exile,
scmotimes designated as |1 Isalah, They were never popular, and were for the most
part put to death for their efforts.

Because prophecy was organized, It can be sald to have been an Institutlon In Israel,
along with the Priesthood and Kingship. Habrew history has been called a history of
prophecy. For the Christlan the prophets of Hebrew Scripture polnt to the New
Testament and help him to understand better the New Testament and the Ilfe and
teachings of Jesus.

In the King James Yerslon sixteen of the thirty-nine books have to do with the

writings of the prophets, Uther verslons such as the Tanak (Sandmel} and commentarles
should be consulted to glve understanding to the Jewish feeling about prophecy. In the
days of the prophets it should be remembered, thelr first responsibdility was to be

"forthtellers" rather than “foretellers."”
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ACTIVITIES:

tead & discussion and lecture on each of the following facets of prophecy:
Prophecy as an institutlion in Israel
The place of prophecy In the 01d Testament
The relevance of the prophet's message
The reason for studyling prophecy
Characteristics and elements of prophecy
Prophets as Individuals

Types of prophetic messages
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LESSCN TWO: The Stages of Prophecy
GOAL: To trace the stages of prophecy according to several viewpolnts

READINGS: The Blble, several versions
Pr gghefs, Heschel

Hebrew Scriptures, Sandmel
Iﬁe Blble Handbook

ACTIVITIES: Explaln the flve stages of prophecy as gliven in The Bible and The Common Reader:

The 'Professional! or 'Pald' Prophets:(There is a great gulf between these
and a later school,) (Note: The Witch of Endor was a medium, not a prophet.)

Moses Balaam Deborah
The 'speaklng' or pre-literary Prophets:

Etijah and Elisha (the forerunéer; of the true prophets of Israel)
The 'Supreme Stage' of prophecy:

Amos Ezekiel Hosea Isaiah Micah Jeremiah
The Post-Exilic Prophets:

Major: Second lsalah and Third fsalah (2)

Minor: Joel Hagga! Malachi (etc.)

Give several viewpolnts about the prophets, major and minor, and the styles of
thetir development. Explaln why the prophets were called 'major' and 'minor!,
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LESSON THREE: Amos, Hosea, Micah, Jeremiah, Isalah

GOAL: To Identify the characteristics of prophecy as seen in selected readings
from the 0ld Testament and Hebrew Scriptures

READINGS: The Bibte, selected readings from severa! versions, selectlons as given
Tanek, Sandmel

Chase, Chapter 7 (Students should read this chapter for entire unit; Chapter 9)
The Bible Reader

Prophefs, Heschel {Amos, Hosea, Micah, Ezekiel

Halley: Amos, Hosea, Micah, Ezeklel

ACTIVITIES: ~ Begln the discussion and class reading of the prophets. Bring In references
to modern music, saylings, efc.

A0S The tirst of the |lterary prophets was a herdsman from Tekoa which
was located or the edge of the Judean Wilderness. Although he llved
In the Southern Kingdom, Amos felt 'callied' by God 7o preach to the
Northern Kingdom of Israel. His centers of action were Samaria and
Bothel which were filled with moral corruption and Idolatry. Amos!'
erphasis lay on soclal justice., He was the tirst of the prophets to
say that God belongs to the whoie world and that he punishes ail
nations for thelr sins. He was a powerful influence and insplration
to the other prophets. He was the first tc warn Israel that being
'The Chosen' of God did not warrant speclal favors from Him if she did
not obey Him. He was the first, toco, to promise that a remnant would iive
to carry on the Natlon of Israsl and be worthy of redemption.

Show the flimstrip "Amos, God's Angry Man" and ask these questlons for
discussion:

List modern paraliels to the 'disobediece to God' which were
characterlstics of the national life of the Hebrews at the time of
Amos .
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HOSEA

MICAH

Discuss the relationship between Inallenable rights, human
Justice, and the universal rule of God.

Read Amos 2:6-16; 3:11; 4:1-3; 7, 8; 9:13-15

Hosea, the son of Beerl of Israel, was profoundly lnftuenced by
Amos, He |lved and taught during the forty years before the fall
of the Northern Klingdom, probably during the short relgns of the
tast kings of Israel, Hosea reallzed that Injustice and Immorality
wore threatening the collapse of society. He foliowed up what Amos
had already sald, but was a more loving and compasslonate man.

Because of an unfortunate marrlage (hils wife Gomer was a prostitute)
Hosea |ikened God's relationshlp to Isracl to that of his own relation-
shlp to Gomer. he loved her enough to take her back always with love
and forglveness. Many of the prophets (isalah, Jeremlah, and Ezeklel)
also used the analogy of the marrliage relatlonshlp to God's relatlions
with Israel. Hosea, however, warned against empty rellglosity and
ritualism.

Hoses, Chapter I11:1-9 Is read in synagcgues on the flrst Sabbath of
the Jewish New Year, between Rosh Hoshanah and Yom Klppur.

Christlans see In this Old Testament book the splirit of Jesus' teachings
on love and mercy.

Show the Cathedrat flimstrip: "Hosea, Prophet of God's Love."

Mlcah, a younger cnntempoiary of Hosea and Isalah, was a natlve of
Morestheft, in Northern Phillistia, about twenty mlles southwest of
Jerusalem. He prophesled In Judea durling the relgns of Jothan, Ahaz,
and Hezcklah, about 740 to 693 BC. He was a peasant, a farmer more

than |lkely. He was shocked at the corruptlion and Ineausllity of the
classes and warned the isaders that a soclety filled with such thlings
could not last. Llike Hosea, Micah sald that God would not utterly
abandon hls people, and that at the end thure would be a spared remnant.
His plea for true religlon Is echoed by James 1:27; James 6:6-8
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JEREMTAH

Read the whole book of Micah, then call attention to Chapter 5, the vision of
a3 ruler from the tribe of Bethlehom who would usher in peace, Christians
attribute Micah's words to Jesus; cf, Motthew 2:6;: John 7:42; refer also to
Tennyson's *Locksley Hall."

Read chapters 6 and 7, an analogy of a great lawsult - The Lord is the Plalntiff
and lsrael Is the Defendant.

Show the fllImstrip (Cathedral} "Micah - Prophet ot the Common Man,®™ and discuss
the following:

How does Micah 6:8 illustrate Man's growing idea of God as
found In the Hebrew scriptures?

How is the Book ot Mlcah a religious defense for the common man?

Jeremiah, the son of H!lktah i the land of Benjamin, was one of the major prophets

of Israel., He dictated prophecies and Baruch wrote them down. (36:1-8, 32)

Jeremlah's ministry as prophet [asted over forty years from 625 B. C. shortly

before Joslah became king, fo the time of the capture of Jerusalem in 586 8.C., just

a century after the prophet Isalah. Jeremiah was an unpopular figure, he was mocked,
pletted against and finally forced into exile In Egypt much agalnst his will. Ha was
no pessimist. HKe was essentially a warrior for God, as wel! as a ' wztchman and a
witness.' He sought to sustaln his people during this perfod of awful upheaval, trying
to prevent backslliding In rellgious practice and behavior, a useless effort. He warned
that captivity was Inevitable and tried to get the king to surrender Jerusalem to
Nebuchadnezzar in order that the clty mlght be saved.

Tradition says that Jeremlah was stoned to death by Egyptian rzfugees.
The Hebrew book of Jeremlah s different from the Grezk translation, the Septuagint.
With the discovery of the Dead Sea Scrolls scholars thought that they would solve

the riddle as to which was actually correct, but they have become more bewl!ldered
than before, for one scroll followed the Greek text and one the Masoretlic Hebrew text.
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ISA1AH

Read selections from Jeremlah to demonstrate his teachings, his
revelation of his personal feellngs, his great compassion for his
people, and his warnings of doom:

Jer. 2:1-13, 18-19; 3:20; 4:1-4; 5:28; 5:1-3;
5:20-31; 6:13-15; 8:22 (cf. to the spiritual
'There s a Balm in Gllead') 20:1-9; 20:14;
29:1, 4-14; Chapters 30-31 - The New Covenant

Isalah Is almost univarsally held by Jews and Christlans to te the
greatest of the proshets, but for different reasons. To the Jews,
Isalah is second only to Moses In greatness. To the Christlan he
is the 'Messlanic' prophet and the Evangelical prophet, because he
glves the fullest exposltlion of the Gospal of Jesus Christ to be
found anywhere outside of the New Testament.

Isalah seems to have come from a wealthy, perhaps even a royal
Jerusalen family, and his prophetic ministry was directed almost
entlrely to the clty of Jerusalem. He warned hls people and
denounced them for their idolatrous practices. He was hated and
opposed by King Ahaz, respocted by Hezekiah, and tradltion says
he was put tc death by Hezeklash's brutal and wicked son Manasseh
about 680 BC,

The Book of lIsalah consists of 66 chapters, which may be dlvided
Into three parts:

Chapters 1-39: Historlcal problems between 740-701 8C

Chapters 40:55: The time of Judah In Captivity
5a7-538 8. C.

Chapters 56-66: Situation of the Exiles who returned
from captivity to Jerusalem
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As recently as April |, 1970, a scholar, Yehuda Padday,
claimed that a computer has proved conclusively that
there were two lsalahs, probably tlving 200 years apart,
the second being a contemporary of King Cyrus {530 BC)

and who could have witnessed the rabullding of the Temple.

The first Isalah, as a prophet, is remembered best in Jewish
tradition for his declarations of consolation In which he
promised the restoration of Jerusalem, the subduing of Israel's
enemles, and the re-establishment ct God's Covenant with them
forever.

Show the two Cathedral filmstrips:"The Vision of Isalah"and
d{salah, Statesman for God."

Discuss these questions:

Wfas Isalah more effectlve through his
'dramatic pori-ayals' than the prophets
who spoke In anger or in humillty? Which
method Impresses you most? Why?

Isalah spoke of needed reforms, Olscuss
current problems which you think 1saiah
might cry cut against.

Use the readings below to illustrate Isalah's ‘great oratory
of poetic magnificance':

{salah Z2:1-5 The tirst of the Messianic Yisions -
A time of peace on earth.

5:1-9  VI-13, 15-16, 20-30 to {llustrate Amos'
Influerce on tsalah
cf. Song of Solomon; Ezekiel 17:1-10 - The
Parable of the Vine
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Isaiah 6:1-13
7:0~19
9:2-7
11:1-9
and 12
40-55
40:1-31
41:8-13
42:1-9
49:1-6
45:7

v

Isaiah's Calf
The Messlanic Prophecy

Verse |4 is used by Roman Catholics
In the Mass of the Blessed Virgin on
Saturdays in Advent

Agalin, an allusion to the birth of Jesus
and the peace of the Messianic Era; cf.
"The Messlah,” by Handel., The climactic
{ines are verses 6 and 7.

Hebrews understood lsalah 9:25 as an expression
of Joy ot the people with the fall of Assyria.
Verses 6 and 7 thus are an expression of the
Hebrew hope for a reunion of the divided kingdom
under King Hezeklah.

Poetic descriptlion of the Messianlic Age. (11:2
is the source of the Christian traditicn of "The
Seven Gifts of the Holy Spirit.,")

Introduce Second Isalah, Great Poet of the Exile

Messianic passage to the Christtian
End of Exlle to the Jews

Pascages with reference to the sacrificlal
minlstry of Jesus

Jewish bellef is that the Hebrew natlon Is
personlfied in these "servant psalms.”

See The Blble Reader, p. 441, for Jewlsh
Interpretation and clarification.
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Isalah

52:1-2 Another Messianic Passage

52:7-10

52:13-15

53:1-12 The Sutfering Servant

55:1-13 Seeking the Lord While He May Be Found
59:1-4 God's Covenant with israel

60:1-7 A Poem on the Glory of Jerusalem
61:1-9 A people whom the Lord has Blessed
62:1-4

62:3(-32

65:17-25 An Apocalyptic Vislon

66:1-2
66:22-23
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LESSON FOUR: Ezekiel, Daniel, Joel and the 'Lesser Prophets'

GOAL: To see that these 'lesser prophets' thoug!  not as important as the
major prophets, were an important part of Israel's history and development
as a natfon and a people

READINGS: The Bible - several versions
The Blble Reader, pp. 492-510; 520-523; 530-534; 555-576

Prophets, Heschal

See other resources in Bibilography

ACTIVITIES: After reading references given above in The Bible Readeir, discuss the
Importance of these 'so-called' lesser prophets.

Review the term apocalyptic 1s 1t pertains to Danlel 7-12, portlions of
Joel, and parts of Ezeklel.

Call attention to the Vislon of the Golden Lamp, Zechariah 4:1-6, which led

fo the Menorah, the seven-branched candlestick symbollzing the restored
Jewlsh state and a symbol of Judalsm today.
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GOALS:

READINGS:

LESSON FIVE: Revelation

To understand the meaning of the term "apocalyptic literature."

To appreciate the picturesque language and the graphlic grandeur of
The Revelation

To learn that The Revelation Is regarded by many Christian scholars
and churches as fulfilled and unfulfilled prophecy

Salected Readings In Revelation
Matthew 24; Mark 13; Luke 2|
Chase, pp. 368-377

Halley, pp. 694-740

The Revelation Is also called The Apocalypse which means (Greek)
unfolding, reveallng, or revelation,

This is a confusing book to many with its symbolic use of numbers and
figurative language. The consensus Is that this Is a collection of
visions concerning God's justice and mercy In His Kingdom which is to
come. A major theme deals wlith the victorious arrival of that Klngdom
and the assurance of thls fact to the Lord's followers.

Authorship is ascribed to the Apostle John while he was still in Exlle on
the Island of Patmos about 81-86 A, D,

Revelation has imsplired many works of art, Including The Hallelujah Chorus

from "The Messlah” by Handel; Holman Hunt's famous painting of Christ knocking
at the door which has no handle or knob; El Greco's painting of The Seven Seals
(in the Metropolitan Museum 1n New York}; and the novel (and fiIm} The four
Horsemen of the Apocalypse, by Ibanez. '_—
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ACTIVITIES:

Compare Matthew 24, Mark I3 and Luke Z| to The Revelation as apocalyptic

material.

Suggest the following readings from Revelation, which contalin vivid

and picturesque language:
The Revelation 3:5

3:12

16:

The Book of Life

A New Name (Relate this to changes of

name through the Bible, e.g., Abram to
Abraham, Jacob to Israel, Saul to Paul, etc.

The Four Creatures

The Seven Seals (Show a copy of El Grego's
palnting.) Relate the symbols and numbers
to Hebrew scriptures studied previously.

The Four Horsemen of the Apocalypse

The Battle ot Armageddon (cf. Leon Urls!
novel Armageddon)

20:1-10 Satan's Final Doom

20:9-27

20:11-15 The Final Judgment

22;

‘The Tree of Life

Relate the vislions above to the btelief that each could be fulfiliment of
prophecles contalned [n Isalah 65:17; 66:22 and Romans 8:19-21.

.
i
‘
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Compare the tree In the Garden of Eden and the river flowing from the
Garden of Eden to those in The Revelation - the Tree of Life, the River
and the City.

Encourage talented and creative students to create a work of original ary
or poetry using one of these visions.

Discuss the contemporary understanding and connotation of the word "prophecy."
Relate to such contemporary figures as Jeanne Dixon, Taylor Caldwell, and
€dgar Cayce.

Ask students to differentiate between the true Biblical idea of prophecy
and the popular modern concept of the word today.
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AUDI1O~VISUAL MATERIALS

RECORDINGS

Audio Book Company, $t. Joseph, Michigan: "Readings of Old Testament."
verbatim}

Caedmon, 461 Eighth Avenue, New York, New York:

. "The Book of Job" {(TC [076)
Herbert Marshall and Cast

2. "Ecclesiastes” (TC 1070}
James Mason

Decca, 445 Park Avenue, New York, lew York:
{. Charles Laughton (Reading from the Bible) OL 803!
"Garden of Eden"
"The Flery Furnace"
“Noah's Ark"
"David and Gotlath"

2, "God's Trombones" (Ana other spirlituals)
Fred Waring

Spoken Arts (776), New Rochelle N. Y.:

"The Psalms" {In Hebrew and Engllish)
Read by Morris Carnovsky

Vanguard Press, inc., 424 Madlison Avenuc, New York, N. Y. 100i7:
I, Charlton Heston Reads from "The Life of Christ”
2. Charlton Heston Reads "In tbe.fimginning"
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RECORDS AND TAPES

American Bible Society, washington Building, 1435 G. Street, N. W., Washington, D. C. 20005:

TAPES:

EMC Corporatlion,

"Today's English Verslion New Testament"
{5 records, 16-2/3 RPM, 45¢ per record, $56.75 complete

"Today's Engllsh Version Old Testament'" (Proverbs, Ecclesiastes, Song of Soclomon)

180 €, Sixth Street, St. Paul, Mian., "The Bible As Literature Series':

L.

2.

3.

5.

6.

~

"The Creation, Adam and Eve"
“The Story of Noah"

"Joseph Sold Into Bondage"
" Joseph's Reconcillation With His Family"

YRebecca at the Well"
"Jacob Steals Esau's Birthright"

. "Moses Recelves the Ten Commandments"

"Nehemlah Buflds the Walls of Jerusalem"

"Samson and Delilah"
"The Story of Ruth"

"David and Gollath"
"Davld and Jonathan"

"Shadrach, Meshach and Abednego"
"Danlel Interprets Nebuchadnezzar's Dream"
"The Handwritling on the Wall®

"The Story of tsther, Part )"
"The Story of Esther, Part 11"
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FlLMs

American Baptist Films, Valley Forge, Pa., 1948I:

"Parable", 23 minutes (an allegory or parable)
Rental: color, $15.00

Consultant General of Israel, Atlanta, Ga., 30308:

"Wilderness of Zin" (The Negev)
Rental: $2.50 plus insurance

Methodist Publishing House, Nashville, Tenn.:
"The Prodigal Son"
16 mm; 15 min,; black and white
Rental $5.00
YQueen Esther™
16 mm,; 50 min,, black and white
Rental: $17.00

Cathedrat Films, Burbank, Californla:

“Frontlersman of Faith"
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FILM STRIPS

Alexark and Norism, Inc., Producer and Distributors of Audio Visval Aids, 156 No. Arden Blvd.,
Los Angeles 4, Callf. (Write for catalogue for many non-religfous films)

Moody Filmstrlps, 12,000 E, Washington Blvd., whittier, Calif.90606

"The Four Gospels"
$6.00 per record

"Between the Testaments"
$6.00 per record

"Jonah and the 8ig Fish"
$6.00 per record

Cathedral Filmstrips, 2921 W, Alameda Ave . Burbank, Calif., 91505:

"Marriage at Cana" (S5J-47S
$7.50 per record

"The Raising of Lazarus"
$7.50 per record

“"Amos, God's Angry Man"

"Hosea, Prophet of God's Love"
"Micah, Prophet of the Common Man"
"Frontiersmen of Falth"

"Isalah, Statesman for God"

"The Vislon of lIsalah"

(See catalogue for others on Paul, symbols of the Old Testament, New Testament, etc.)
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Fomily Filmstrips, 5823 Santa Monica Blvd., Hollywood, Calit. 90038:

YEveryday Life in Palestine"

"Shepherd Life in Palestine"

"Geography of the Holy Land"

"Old Testament Life and Times"

"Nomad Life ot the Hebrews" (82A)

"City Life of the Hebrews" (82B)

"Military and Political Life of the Hebrews" (82C)
"Religlous Life of the Hebrews" (820)

Complete kit of four filmstrips with two 33 rpm records and
leader's guides, $29.,70

TRANSPARENCIES

Visual Products, 3M Company , Box 3100, St. Paul. Minn. 55(01:

"The Biblical World" (Map Series)
Cet. # 303

Religion Packet # 4 - Protestant
Transparency Masters

$1.00 per packet

NOTE: Further Information on purchasing any of the above materials may be obtalned by
writing to the publlsher or by consulting catalogues In possession of Broward County
Public Schools AY Librarian.
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